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PREFACE

f
‘

The work of this project represents one part of a
vast amount of continued research and practice that
has been attempted by many to attack the-national
problem §Y school desegregation. N

« This project has as its focus one small part of:
the issue. However, that part deals with what many
would consider to be the “long term solution to many

- of the school desegregatiop and housing isolation
-problems, that face our country. That is, the project
. ( ‘" deals with fostering leadership and a high degrge of
academiC attainment among black children in the - .
United States secondary schools. -Parenthetically, it
is important to note .that this study dealt only with
black children and not other minorities. It is the
‘opinion of the researchers that similar Ssftuations
" -might apply for many -other minority groups.
1f, in the long run, we are to have a just and
integrated society, we must- do all in our means to
o gshaTe the power of commerce and government. This can
" “Wbest be done by sharing knowledge and- assuring
academic success fox all students. But also
concomitant with this goal is fostering of talent --
in this case determing why a dispropertionately low
. - number of black children enroll in advance placement
aqd\honors courses at the high school leyel. If, in’
our country, we allow this situation'to continue,mwe
will be faced with too few black leaders and role |
models) thus more® racial tension and aintional-/
promotion of the caste system. '

7

The Shaker Heights City Schpool District has been
“involved in voluntary integration activities since «
1970; and the effort continues today. It is> because
of the commitment to quality integrated education .of
the.community, “Board of Education and Superintendent
‘ that 4his project was initiated. - In all honesty;
soife of the results are what we would have expected, .
but, through this research effort, they certainly - .

have been brought into sharper focus . Like so many
- endeavozg_gj_Lnis_iypeﬁ—%h&s‘stnﬁy“HEE'1ead to more
- —--~—questions and other avenues of‘inquiry. I am trul¥
indebted to Dr.'James Sanaers and his staff fér the
many hours of workythey have ‘invested in this study.
The work is theirs, not mine, and I thank them

graciously, for their help.’

Mark Freeman - ;
Shaker Heights, oOhio
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This report is the final report for a project
supperted by the Natjondl Institufe of Educagion
under ‘Grant NIE-G-80-0189 awarded to the Shaker o
Heights City School District. The grant proposal
grew out of an analysis of high school course )
enrollment data in the Shakergﬁeights, Ohio, City
School Diiirictlhherein it was found that a
disproportdonate number of black students were
enrolled-in low level, remedial courses and an
imbalance of white studénts were enrolled in high
level, honors and advanced placement courses. The
question asked-'was why such an gmbalance exists when
course enrollment is open to the level of a course a
parent or st?dent chooses. ’

Our initial analysis of the question led us to
believe that there may be factors identifiable—from
. the research literature that would explain why
certain levels of coﬁrses'were,beipg differentially
selected by many black and many white students. ‘We,
also believed that the question was not unique to
Shaker Heights and that a survey of school distrjicts
with large black student populations would give us
,some guidance about programs that had been
stccessfully tried by other school districts to
change the enrollment patterns of black students in~
honors and advanced placement courses. Finally, we
believed that the research literature and experiences
of other school districts would lead us to model
programs that could be tried in Shaker Heights for
black students wanting to6 move into pdvancgd courses,
In subsequent communications with the National
Institute of Education,' we proposed collecting data
on the factors that different types of people would

use in choosing the most éppropriite~level‘bf a

<

course for a minority student. eover, we proposed
"looking at school characteristics ¥or those schools
that have successfully enrolled balanced proportions
of white and black students in advanced courses and
for those schools that have not been successful.- Ve
also proposed looking at access, program, and -gutcome
characteristics of programs where a racial baldhce in
.2dvanced courses was_attained. ‘Finally, we proposed
. 'looking at home, school and social variables :
associafed with SES, by race, to see if race and
social-class’ could,be %splist apart when considering
interventions that would improve racial balance in
“Fadvanced course. levels. :
) - ° .

* e
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: AN :
We met each of our goals with varying degrees of
stccess. .The literature.is rich with suggestions
about causes of differential advanced course . ,
‘enrollments. by race and with descriptions of programs -
Or interventions that may improve racial balance in
advanced course level enrollments, Qur surveys of
''successful' school districts and school districts
with large black student populations provided only
marginal results, due usually to problems that we had p
in gaining cooperation.and-to the fatt that we could
find no. "successful" school districts. OQur o
interviews with different types-ofpedple, especinlly
with students, about factors that affect course level
-selections, where productive. ' Qur analysis of SES
.and race were indetermindte due to’ the cuefounding
- that we found in Shaker Htights of race with social
© class for black students_who enrolled in remedial and
advanced courses. - ¢ s~

=

We have gaine&'considerable,insight into the
original question during this year of research and
are deeply indebted to the National Institute of :
Education for 1ts, support of our efforts. We now )
have a Clearer direction for our continued research.
effort aimed toward changing the racigl balance of
enrollments in advanced course levels, T -

The details of our research and our figdings’
rrelated to future investigations are found on the,
pages that follow., -
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I. INTRODUCTION ,

2 ® ~

. The reality -of underrepresentation of blacks in
7~ aavanced level courses is.a de facto segregation
problem faced by many public school districts. . The
research reported in this document represents.one
\ - step toward finding soFutions to the problem.

A ) For purposes of this study, a levels systam in e\‘/
—  —— ——high school-invplves the-offering of courses at - > -

‘ aifferent levels of difficulty. In Shaker Heights, .
Ohio, the course levels in the high school aré -
numbered and labeled as follows: ’

Level 5 - Advanced Placement
Level 4 - Honors \
Level ¥. - College Prearatory
Level 2 - Remedial

z(

)

i

) -
de :
1 dre school district has about a 40% black student
populaition and has about 85% of its graduates going
on to college. Level 2 courses are reported to be
less demanding than the college preparatory ‘courses
and level 4,and 5 courses often require many hours of ~
X homework and -pageY preparations. In addition, level
4 and 5 courses often get into content areas that are
beyond most high ,school curricula. Teachers report
. that thosg who want to persevere can do the work in,
level 4 and 5 courses, but these courses are
demanding. . ) T

.Date compjled by the Shaker Heights City School -
District;serve as a case to illustrate
) dispropoertional enrollments of black secpndary ) IR S
A students in high level courses, where enrtollment is - .
<

an open choice- for parents and .students. \During two
-years (1977-78, 1978-79), tallies of black and white
enrollments in high level courses and in the "
progressively ‘more difficult sourses in the high ]
school show a significant trend in the lowering by-
, grade level of the number and ratio 6f black students
: enrglled.Proportionate-enrollments—occur in—the — —
N eggﬁy junior high grdde .levels, but change to
- . disproportionate under-énrollment of black children
beginging in ldter- junior "high grade levels and
" acceldfating into ‘the high school grade levels (OCR
Repom#s, 1978 § 1979). The proportion of sthe ‘total
high school student popultation that is black is ,
gg L approximately 40%. Illustrative.enrollments by -
' : content area in the.high school have been .
. approximately as follows: ‘

'Jv'

1

N

»
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Course % of students who.are black
English 384

‘Mathematics ’ } o 36% .
Vocational - - . 78% . A

Social Studies . . 39%

“Enrollments inh Level 5,.(honors) courses in high
school have appeared‘as follows: )

Course $ of students who are black
- English - - 5. 20

Mathematics 5¢

History - . : 14%

?

At the same time, enrollménts-in the lower level
(Level 2) tourses in the high school are as folloys:

B4

Y

\

Course $ of students who are black
English B - 80%
Mathematics 765
Social Studies 68%

~ ¢ :

The problem of underrepresentation of blacks in
"higher level secondary courses was the focus of this
investigation. It is a general problem that faces
school districts other than.Shaker Heights. It is
also a problem where little research has been carried
out. Morea-recent data over a four year period »
provide further, evidence of a racial imbalance -in
course level enrollmentg:-

1977 37% Min. 63% Non-Min.

~

: Total pop.’ Min, Non-Min,
Level 2 1178 ~ 73% - 27%
Level 3 6513, . 39% 61%
"Level 4 - 682 . 15% 85% ).
Level 5 552 8% . 92%
- 1978 39.3% Min. 60.7% Non-Min. e
Total pop. Min, Non-Min.
Level 2 8§68 e 76% - 24% . o
Level 3 6712 e 41% s 59%
Level 4 933 o 19% TT81%
Level § 449 / 15%  «~ 85%
1979, 39.2% .Min.. 60.8% Non-Min. - - .
v Total pop. "Min. Non-Min. 3
Level 2 530 ) 75% 25% . g
Level 3. 6588 - 44% ¢ '56%
Level 4 1038 17% 83%

. Level 5 424 (;_/Jf’ 138 87% "
lv‘.—‘ " - - .

. ' (4
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1980 41.4% Min., 58.6% Non-Min.- |
. , Total pop. Min, Non-Min. 3
. Level 2 539 76% 245 - . . '
" Level 3 6582 . 43% 57%. -
Levé¢l 4 963 ” 19% . 81% ‘ T .
Lev?l 5 525 14% .., 806% - . o
* ’ & B R ~ ! « /
< ‘ , . o
. The research questiaons that grew out of the . ) '
) enrollment data Treports were: ' T .
1.  Wwhy does the racial imbalance exist by 7, -

- © course levels when course enrgllment is open
B to the level of a course a parent or student
chooses? ‘ ‘

,} M . . ) .
2. What enrollment methqg§ will provide fair
ccess for bldck students to high level
secondary coursesg?- . :

What methods can be used to remove the l

3.
racial imbalance of students signing up for
- advanced secondary courses? .. . g
. T
We present our findings in the following sections
’ of this report: Y N
Section II . Percéptions of the levels’
. ' system ’
) Section III Guidance from other school )
N ‘ , ‘' districts
) Section IV Guidance from students and X *
student records ' ’
' These first four secfioﬁ% are followed by a .
o, discussion of the results of this project in
T " ‘Section V.. |, . )
> L] [}
’
e ’ . 8. ' , '
‘v . . 7
& »
’ 2 -~ - !
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L - II. PERCEPTIONS OF THE LEVELS SYSTEM - ~° -

‘' ¢ -

We believed that -it was important to cqnduct
- early-in this project—an- independent assessment. of
the issues that might be addressed in a study of _
black student enrollment in the Shaker Heights .High . ST &,
School levels system., Thus, ‘the project staff - -
arranged for a site visit on October 8-10, 1980 by ' 1,
three researchers detached from the school system: } ~
Drs. James Sanders, Daniel Stufflebeam, and SR - .
Charles hwarfield from Western Michigan University. -
- The procedure for the three-day site visit include® \ )
interviews ‘with school district personnel, parents . o
and other taxpayers, and:students. A copy "of the . ’ N
interview questions is provided in Appendix A. ®

T ey

A sumniary of issues raised during the interviews ~

" 1is provided in Table 1. The concerns that were )
raised about the fairness of the levels system were

categorized as curriculum concerns, instructidnal “ a,
concerns, advising concerns,’ problems:with facilities A
and support services, and communications issues. The \
interviews served to focus the attention of the ‘ : T
researchers on a narrow set of issues within.which
answers to the original research questions might be
found..s X ' . , ' g

Interviewges also wére encouraged to share their -
concernd about any aspect of the instructional
program in the District so that the levels system . .
might be" seen in context. Student and teacher ‘ - .
interviewees were volunteers who respdnded to :an 0 .
' - invitation from the District administration toy v
7 . participate ifi interviews. Residents who were
N Jntexviewed were.people who responded to ap .
invitatiomr to.all Shaker Heights residents from the ' . N
. . District Superintendeént to participate in ifterviews,
. " Oor to respond to a questionnaire about the levels - . \\n‘ *

’ system. Since there were many more residents who
volunteereda for the interviews than could be
interviewea, nine residents were randomly chosén fron

. “the volunteer list if.each of the District's . .-

. + elementary’school-resident attendance areas. The- ST

] . resulting list of interviewees was not a ' -t .
representative sample of all residents in_ the Shaker _ )
Heights District. T ! . <

. - . e

N . -




TABLE 1

A

A SUMMARY OF ISSUES RAISED DURING OCTOBER 8-10, 1980
* INTERVIEWS WITH SCHOOL PERSONNEL y .
SCHOOL BOARD MEMBERS, STUDENTS, )
AND . COMMUNITY MEMBERS ‘

l. Curricular Needs

Ed

-- Are all segments of the student
population being well served?

+ -- Shoulg'early intervention for' low
achievers be initiated? )
. )
-- Should more support services, special
resources’ or auxiliary materials be
developed? If so, what? Individualized
development of student aptitudes?
-- Personalizing instruction to needs of
individual students? A
N ~ ’
-- Can and do teachers §éilor instruction
for aptitudes of "every child?

2. Instruction . . u .

-- What practices and systematic.effqrfs
exist and are needed to\prepare and motivate
'students to move into higher lgvels?

4

-- Are black students "locked into" lower
level classes? If so,*what can be done to*'
change thisz? - ‘

-- Teach®r rewards - is excellent_teaching
rewarded morg in-higher levels than lower
levels (recognition of outstanding
achievement) - are outsffanding teachers
found teaching all levels? -

) -- Does a poorer educational climate exist '

- in lower levels? More discipline problemg?
Lower quality of teaching? . . -
s

o ‘
-- How do levels differ? (contact, level of
difficulty, student workload)

' -- Stigma, no modeling by-higher students in ., N
level 2? Degree of isolation? ’ /

13
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TABLE 1 (continued) .
. - : |
5. Advising .
o - Are counselors and teachers steering
blacks *into lower level classes? \
. > - 5
-- Are black parents as aware as white .
parents of options available to them? T
-- Are there 'barriers to getting access to o -

advanced levels?

-- Is stronger guidance needed? ' Vo

-- Are there instances of institutional
racism that need to be eradicated?

4. Facilities and Support Services .

t . -

-- Is there a need for a‘computer system for
) ,  Maintaining individual student.records to S
. monitor development and aid in advising? ~
. What information should go iffto such a ¥

N~

sysgem? Who would maintain it? Use it?
Wha quipment is needed? Is such a system
viablTe? e B ) . .

5. Communications

-- Are parents, students counselors and
. teachers informed about their options,
Py . sequences of courses needed to complete

~ certain programs, content®of courses at
different levels, how are levels- switched,
and criteria needed to enroll in a certain
. g level of a course?
-- When do'parents and students (and should) ®
they be informed?- '

) . hi -- How do pareénts and students (and. should
they) become informed? What do they need to
kriow? s 0

#
¢




In aaaition to the site visit inferviews, two
Surveys were cenducted early in the project by the
Dist¥ict s{aff. The first was condugted in late
September, 1980 and the second in late October,
1980. In the first survey, a questionnaire was sent ' /
to all junior and senior high school teachers and, -
students in the Shaker Heights City School District. )
The questionnaire contained two questions: .
' 1: In your view, what is it about the ‘
levels system that is working well? ) -0
2. In.your view, what is it about the ' .
-~ levels system that needs to be improved? -
A summary of problems with the levels system and
suggestions for improving it is provided in Table 2.

~
¢

In the secona survey, a questionnaire'was sent, to
all Shaker heights residents who volunteered .

¢ initially either to be interviewed or to respond to a
questionnaire. The first part of this questionnaire
contained the following three open-ended questions:

°

. 1. In your view, what are the,stréngths of
*'the. "Lévels System"? .
s 2. In your view, whqt are the- weagknesses . ' -
of the "Levels System'? o )
3.. what changes, if any, would you
— ) . - recomnend with respec¢t to-the "Levels ,
: System"? .

AR
¢

. & - .

The' second part contained 98 statements aBout the

levels system and related issues that were compiled

. . by the.early October, site visit team from their

- interview notes. Respondents were askq@‘%% indicate

) . their level of agreement to each statement, ranging

X from (1) strongly disagree to (5) strongly agree. Of
. the 1500 quedtionnaires mailed by the District, 686
yséable, completed questionnaires were returned. A

t- -copy of the “survey instrument is provided in ,

Appendix B. - e

.




e.  Students in Level 2 are madé to feel less :

TABLE 2

PROBLEMS AND SUGGESTIONS FOR THE LEVELS SYSTEM .
JR. AND SR. HIGH SCHOOL ‘TEACHER
AND STUDENT SURVEY,- 1980 8 e
Jr. High Schobl Teacher Survey 1980 - Problems
a.’ The expectation level for Level Z student
‘ performance is low and, as a result, the
_ student product is low. '
b Communicatioms to parents need-to, be
improvea. . N “
c.’” Students are not challenged in Level 2 .
_courses, ' .
d. Misplacement of able students:-into Level 2-
courses, . T .
Coe. Inflexigility in scheduling limits ’
: curriculum cheices for both students and \
staff ' ‘ -
£.. Level 2-students are often unmotivaredQQUe
to self-image, peer pressure, teacher
expectations, and parent expectations.
g. 7th and 8th grade science needs a remedial
level, according to failure lists. -
High School Teachers Suryey, 1980---Problenms
a. Many Level 2 students are capable of working
in higher level courses. =
bs There is an expectati$n on the part of i
students that Level 2 courses cover nore '3
basic material and that there should.be leds !
work., . ’ i
c. ., horkable bridges for students to ‘move up .
“ levels are often non-existent.
d. Except for! teachers, intellectual models are
missing in Level 2 - ' ’
€. .heighting of grades$.is a problem in the
' system. T
f. Lével 2 is seen as the problem kids - which
- becomes a self-fulfilling prophecy. A
stigma is attached to thosee who are below
~~the Shaker average, .
. h P4
Jr. high Student Survey, ‘1980 - Problems
a Level 2 1s too easy. . < ‘.
b. = Level 2 students become isolated. .
c. It is very hard 'to move up levels after the
scheel year has begun. . ’
. d. Level 2 students are graduating too easily
(and it is unfair to them. _

adequate than those.in higher levels.
f. ~ Some students take Lével 2 only to be with
their. friends. -

v .
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" TABLE 2 (continued)

£

¢ . . .
4. High School~Student Survey, 1980 - ‘Problems
a. Many people'take Level 2 courses just to
i, have an easier course.
b. 'Teachers and counselors are too impulsive
about suggésting a student to switch to a
“lower level class just because: of poor or
below.average pefformdnce.
c. The{good teachers are assigned to the high/™
. “nd low levéls, and not to the middle levels.
' No one knows whao should be in what level. .

o

e. Once put in Level 2, it is hard to get out =

of it.
f. Teachers have ‘terrible attitudes toward
stuaents who are below average. The treat
them like dummies, ’
g. Grade-weighting is unfair.

5. Jr. high School Teachers Squey, 1980 -

‘Suggestions 7 -
a.  Lvery-teacher-should be given a mandate, to

. encourage their students to achieve their

' best by going into the highest level vhere
they can be challenged andymeet success at
the same time. . ,

b. .Use 'past teachers as the best predictors.’of
'success for a student at a given levéel.

. They usually have the best information.

" €, " Enroll all level 2 teachers in the E.O.C.

inservice progran. _ .

d. Eliminate Level 2 algebra and .have those
students go into either algebra I - ILevel 3
or pre-algebra.

e. ' Use a prerequisite system to curtail the
ability of parents or students to choose ‘any
class thgy wish. A prerequisite system

. could consist of several factors --
diagnostic test, prognosis test, previous
_ achievement scores, teacher recommendations..

f. Elementary students need more one-on-one
attention in order to grasp basics. Levels
of competenciés need to be established.

6. High School Tegachers Survey, 1980 - Suggestions
a. Make 'scheduling easier.” For example, do nof
limit Level 4 French to juniors and seniors
and offer it’'as many times a year, with as
- many seCtions, as the demand calls for.
. b, rove course descrjptions that
aifferentiate by objectives and content and
. use separate titles for different level
. courses.
c. ' Do not-"stick" teachers with teaching a
' particular level. Match teaching talents

and successes with the most appropriate
level. : .

11
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TABLE 2 (continued)

d, Vigorous recruiting of students into hi herq'\,
" “levels, beginning with grade 1, | .
e. Increased efforts to aid all students, . \ , "
. parents, and teachers to understand the
: meaning of the system, and how it relates to
: individual growth.
f. Reserve Level 2 forionly those students whd
do not have adequate basic skills to - -
. function at a higher level, and teach them . .
basic skills,
g. Require all-Level “students to master this
core curriculum material in order to pass, ‘'
not just a 70% performance l7vel :

7. Jr. High School Student Survey, 1980 - Suggestions
a. More 1information about the level of a eoprse,
is needed. It is hard to 1mag1Te what g .

. level of a course will be like o
b, -The levels in 8th grade math needed to be
redefined There should be an option for a
course harder than elementary math, yeﬁ
easier than algebra I. .
c. Students signing. up for pre algebra and . !
" English Level 2 at the junior high should be
" tested bécause sometimes they do not belong

there. ¢
d. More select ,and prec1se placement of " X ’
students into Level.2 is needed. _ .

8. High-School Student Survey, 1980.- Suggestlons '
a. Level 2 should not be recommended for anyone
\ who is capable _Y_d01ng higher level work.
A. Teachers need to keep in touch about what is
. *being cévered across schools at d1fferent :
. levels.
c. Make Level 2 class sizes smaller. o
d- Set up pr$requ1s1tes for entering courses at
A each leve
e. Crtate subunits of students within c6\Yses
"to deal with différences in ability. /
f. Studénts should be given a better idea of . :
what they are getting into when they sign up T
for a level of a course,
g. Teachers should work with students in Level
'2 classes to prepare them to move up to
Level 3. N
h., Counselors should encourage each student to
- take higher levels
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~ othér groups in the school system.and the community.

K& summary of major problems in the levels system
and ‘suggestions for improving it that came out of the
community survey is provided in Table 3.

{

One of the major flndlngs of thls phase of the
research project was that conceptually, the levels
system may be viewed as one part of the much larger
instructional program in the ShakeT Heights City
Schodl District. Viewed as a form of curriculum
organization offered primarily in the high school,
the levels system was developed to meet academic
neeas of high school students. Its objectives were -
to provide a level of instruction in courses that was
both appropriate and challenging for the students
being served by the District. Free access to courses
was intenaed for students, and most students enroll
in aifferent levels of different courses. Every
spring, students, with the advice of counselors,
teachers, and parents, if they choose, select courses
at the levels that they want for the next school
year. Parents must sign the course registragbpn
sheet. ‘

,

Informatlon abput courses is made available to Iz
students. through ,a course selection guide provided to
them by the District. The intended result of this v
selection process is the selection by students of -
courses at the levels that suit their preparation,
ability, and.their. plans for post-secondary

‘endeavors. The interviews and surveys raised serious
questions about whether the 1dea1 was actually
happening’, -

- -
N €
’

. As one.part of the curriculum, and indeed one

part of the total instructional program, the levels
system could not be analyzed in jisolation. ‘Its- o
design and presence affects other parts .of .the ’
curriculum and instructional program, and other parts

ot the curriculum and instructional srogram affect

it. Moreover, ‘the levels system not only affects, |,

and is affectea by, the high school population of the Tt
District, but it also affects, and is affected by-

Thus, we cliose to analyze the levéls system in the
““cdntext of a4 la1g conceptual framework when we
"lookea at the issue of ngorlty student enrollments
in advanced course levels.®

1

—
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t TABLE 3

. ' . - ] _
PROBLEMS AND SUGGESTIONS FOR THE~LEVELS ~SYSTEM
. . COMMUN;TY SURVEY, 1980 -

P

Community SurVeyf-lQ&O - Problems . .

T a. Parents are not well informed about what

leveled courses are or how they differ. <
b.  Level 2 students get 10cked\into*th§x level.
c. Label given, to Level 2 courses - théy are
for, "dummieg" - self-fulfilling prophecy:-
teachers do not challenge the class, -
students are made to feel inferion, \
d. .Level 2 limits the chance to meet people of
differing learning abilities. - oot
« Larg
Level

class sizes in Level 2
arovides an easy %out" for
unmotivated students. ‘
problems in Level 2 classes,
h. Students coming to Shaker from other school:-
systems: are not.all prepared to function in
- ‘the Shaker system without assistance.
i. Counselors are over- burdened with paper
work, limiting their time for counseling low .
achievers and discipline problems. .
3. ' Low standards are set for assfignments and .-
-grading in Level 2. , } g

= @

Community Survey; 1980 «’Suégestioﬁs

a. A program of academic motivation for all
students in the early elementary grades.

b.  Expanding enrichment or advanced offerings
in- the elementary grades so that more o
students can participate. *

c. Teaching all students how to learn in the @

d. Early identificatifon’ of low achievers and
conscious one-on-one instruction with those

e. A program of all pgrent involvement in
achieving specific educational goals for
their chila beginning in kindergarten.

f.. \ﬁmmonitoring system whereby weaknesses in
the system are fetected early and corrected. °

g. verbal, not written, communication among

student, counselor,-teacher, and parent
- befote a course ‘level is selected.
h. EncoUrdge students ‘to "audit" advanced
levels for a short time.
4. Frequent dissemination of factual
information about levels and instructional

j. Limit the number 6f Level 2 and Level 4, § .
) courses a.student can take at any one time.
k. Reduce class sizes in Level 2.

- oo 14
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elementary grades.
who are identified.
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« Eliminate weighted grading. .
Inservice education to sensitize all
teachers and counselors to racial issues.
Make it relatively d1££1cult to sign up for ;
any Level 2 course,
Improve the testing program and use of test’
results for diagnosis and instruction.
Institute resea¥ch on the effects of-all
programs and services.
Inprove communication among teachi g and
counseling staff; between elemcntap ’
junior, and senior high schools.
Set up monitoring system for racial
discrimination, :
Make Level 2 réﬁedlal and- entrance into it

- only by a551gnment -- not a voluntary option.
- 1

-
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Specifically, concerns that caoght our attentio%
at the beginning of this project were as follows: gt
. _ ? . - R
1. Curriculum. We heard claims jn the
interviews we conducted that the student .population
in the District 1% changing and ‘that a system set up
many years ago_ is not adequate to meéet the needs of
. current and future student¥ who are being served. -
; References were made to students who have recently
‘ "~ moved into the District- from Cleveland and other
. argas. Questions were raised about®.whether incomin
students were adequately prepared to -perform .well in
Shaker courses. "Individuals questioned wheéther the
post-secogdary’ plan of the current population were
- R still almost exclusively college attendance. . e
Suggestions were made that interventioh in the
primary or eleMggtary grages ks needed for students -
who are not performing well from the beginning of~"
their schaol years. Moreover, there were some people
-who questioned whether instruction given to students . o
was tailored to the development of their special i .
aptitudes, especially in early grades #hen it is not”. ¥

T

' too late to begin educational development.

. On the other hana, a number of people afgued that
. ' the current curriculup offerings are .serving all
~5 . .. students equally well. Some claimed that' the levels
' . g{stem is responsive to the range of .student needs
. . that currently exist in the District. Others noted
. ~ - that there are still about 80% of the, gradubtes !
-attenaing college and that they have 'a history o§>

success in higher education. ‘Pedple also. noted tiat
support services are available for students who "dre
not achieving well in school and special “resources
< and auxiliary materials are available to develop
T pfograms to build.on individual student aptitudes. -
Whether these resources and supports are adequate’ of
. every individual student were questions that remaifed
to be clarified.. There were also questions about .
. . whether teacliers, at all grade -kevels, have the
- $hills to aetermine special aptitudes for -each..
< student ahd build instruction systematically to the
| best advantage of the student. Even if they do, somt .
questioned whether there is a procedure for

- Tansmitting information about students from one 7
. / ° grade level to the next and for building a * .
personalized program for students in grades K-12. ©s
¥ . 2. 1Instruction. ‘In the intérviews, no specific Ind

prigtlces or systematic efforts to preparg and

moyivate students to move into higher level courses’ °
were. identified. It was claimed that black students
- get '"locked into" lower level courses, across gradés. .
» N\ ! . ’ ;‘J
N . e ! ryl '
' 16
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Another issue pertaining t }nstrJEtion dealt

with whether or not students enrblled ‘in lower level
courses are beipg deprived of some benefits of being
in class wigh higher achieving students. ,In.some
interviews, inaividuals quesfioned whether %Eolating
students of differént achievement levels was a-

' pedagogically sound policy since lower:achievers are

. deprived of the motivation provided by competition or
modeling by higher achieving students.
. I, " . .
5. Advising. When asked why a racial imbalance-
exists 1in -higher level courses, respondents said that
counselors and teachers steer black students into
lower level®coufses, that access to  higher level
courses and movement into higher level courses is
different for black and white students, that once
students enrdll in Level 2, the system keeps them
there, and that black parents and students are not as
aware of the options @available to them as are white
parents ana students. On the other hand, others said
thdt the imbalance is due tovdifferent levels wof
achievement and i’s Justifiable given the (black)
student's (lack of) preparation for higher level
courses., ‘ ‘
4. Communications. Many people who were: interviewed
and yho responded to questionnaires $aid that they

- were uninformed about course options. available to
students, sequences of courses that should be
selected in order to complete certain’ programs, the
conttent of ‘courses at different levels and-how course'

. content differs by'level; how one ‘goes about :
switching levels of course, or what criteria one
should meet to enrolI‘ég a certain level for a

course. These people were parents, students,

counselors, and teachers. ,

) The District does. provide information about

‘course selection to students and parents and there is
a handbook for parents. The question remains,
howgver, whenMparents should begin learning about
course offerings and what the best method of
communication to parents, students, counselors, and
teacherséws.

L)
-

Thus, in this first phase.of the research )
project, a good sense of possible cAUses of low black
student enrollment in higher level courses. in Shaker
‘Heights was gained. 1In subsequent phases of this
project, an attempt was made to sort out those
possible causés that have support from those that
coyld not be confirmed.

t

L9




-

-
»

v - A considerable amount of time was spent analyzing
publishea literature after the completion of the
initial interviews and surveys. ‘Factors that were

* ~found pertinent to student selection of courses and
rricula (programs) and which confirmed perceptions
that were held b good many people are listed in
Table 4. Upon(Completion of the literatufe searches;
we then went outside of Shaker Heights to collect
data from other school districts. . ’

] ~ - s
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TABLE 4

FAClORS THOUGHT TO INFLUENCE STUDENT SELECTION

OF COURSES AND' CURR1CULUM C
TAKEN FROM PUBLISHED LITERATURE . :

-

Family - Environment _

a.

b.

f

. Achievement - Notlvatlon N

economic - Iow income, etc. (Johnson, 1970;

Pounds § Bryner, 1973; Toby, 1969) @

soc1allzatlon - authorltarlan VsS. permissive
(Katovsky, 1964)

value system -’ education worthless (except

to possibly find a job)(Conant, 1958;

Billingsly, 1968; Rosen, 1969) '

a.

b.

QD

high aspirations, low expectatlons (Katz, -
1978)

-low job market (Byers, .1961; Ogbu, l%%8;

Lefkowitz, 1972)

stigmas (Thomas 1965 Ogbu, 1978)°

low SES studcnts - don't internalize .
gratification (Berkowitz, 1964; Davis, 1944)

!

111, School - : ‘

IV

-

a.

teachers/aomlnlstrat1on/couhsqlors (Kohl,
1968 Castenada, 1974)

'1.  "self-fulfilPing prophecy"(Thomas,

1965, Rosenthal/Jacobson, 1968;
Gottlieb,.1964) )
low grades (Silberman, 1970) -
students perceptions of teachers, etc.
(Ryans, 1961; Silberman, 1970) .
tracklng - helps uppef leyel students
stigmatizes lower level students (Ogbu
®1978; orfield, 1975)-
5. Teacher biases &peutsch,,1964; Toby, .
1961) - .
IQ/achievement tests discriminate against -
low SES students (Marland, 1971 Torrance
19683 Rossi, 1961)
textbooks discriminate against m1nor1ty
students (Johnson, 1970; Hall, 1970)

Peer Group ' T .
achievement,- etc. viewed negatively- by students
. (Parsons, 1961; Torrance, »979; Coleman, 1961).

L d
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I1I. GUIDANCE FROM OTHER SCHOOL DISTRICTS

i N

-

. There were two external surveys conducted as part

of this project in order to gather information from

- school districts with: relatively large black student
populations.’ The 'first survey was,sent to . '
#lighthouse" distrigts for/%haker Heights -- school
districts with whom Shaker~Heights identified because

-“of similarities in student pppulation and school
district demographiCs.= There were 19 such districts
which were gontacted~and the 1ist of districtsais,
provided in Appendix C.‘ A _copy of the.letter
questionnaire tfat was sent to these districts is
also included in Appendix-C. - , .

-

An annotated report of the results of this* first
survey is provided in Appendix D.  Our findings .were’
that .many of these "lighthouse'" districts were facing

- a problem similar to the oge faced Dy Shaker Heights’
—and that there were no new or effective 'solutions _
that could he shared. In fact, we. concluded-that
Shaker Heights is at the forefront ‘of these districts
in providing new and sensitive support-services to
* encourage black students to take high level courses
in the high school. ".Many of the programs and
services beling offered by ‘Shaker Heights were the-
best attempts we could find to remedy- the racial’ °
" imbalance found in high level course enrollments.
For this reason, rwe felt it was important to compile
and describe the efforts afready underway gt Shaker
Heights to encourage black student particifation in
high level courses. .This compilation is provided in
Appendix E. \ . - oL

The second survey was .,conducted in the spring of
1981 and was based on_jnformationf that we had already
collected. We-selected randomly a’'sample of 60 high
school Buildings throughout the country where black
student enxollment was between 30 and 70%. The.
sample was selected from the Directory of-Elementary
and-Secondary School Districts, and Schools-in
Selected School Districts: School Year 1978-1979,
C?‘*‘publlshed by the U.S5. Department of Education. A
——listof the—selected—school districts—and a-copy -of-
the questionnaire that was sent is provided in
Appendix E. ' .
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Our findings from the second survey were
disappointing. -After two follow-up letters, ‘we had
fewer than 20 useable.responses. At that point we,
decided to telephone each of the remaining schools,
The telephone calls proved to be equally !
‘frustrating. People were out of the office,
neglected to return telephone .calls, and directed us

: . to sometimes three or four other people im order to,
get answers'tqQ our questions. Many respondents were
e . guarded iff their.responses, fearing (we assumed) some
form of retrdbution for deficiencies in their school
. system™ In the end, useable data were obfained for
36 schools. The responses were as follows: _
Q. K In answer to the question, do you haé@"‘
. ) > advanced placement courses at:the high
. ~ school level? 29 of *he 36 sghools" -
. . surveyed, said yes, 7 %a' no.

: Q. Do you have remedial cdurses at the
‘ high-school leveT?733 said yes, 3 said
no.. ., —

- ‘s

Q. Are advanced placement of remediay

. courses electivk? 23 said yes, 6 said

- no; 1 s#id that remedial courses were
' Tot elective; 7 said yes for‘advanced

. , placement/no for remedial.

Q. Procedures that are used for placing
. students in coufses? Of the 36 schools
. e
surveyed, 33 said that teacher
gﬁecommendation was importapt; 29 .
entioned counselor recommendations; 22
used self-selection; & 7 used parental
pressure. Modt ‘felt that the word
-, e "'pressure' was the wrong word. The
. preferred participation or input. %eer
A group pressure was mentioned by 5
‘e schools,

Other methods of placement mentianed
, were the Stanford Achievement test. A .
> + student had to be.in the 90th B
’ percentile for advanced placement
Y . courses; 5 mentioned the usé of
: : standardized test scores and past
O . academic performances GPA ability
. 8rouping miscellaneous procedures:
.- reading level district staffing. -

° ~ =
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Are minority student enrollments in
both the advanced placement and
remedial courses proportionate to your
total school enrollment? Of the
sc¢hools surveyed, 13 said yes, 20 said
no. ¢ >

When questioned on percentages in the
. advanced placement courses, all schools

reported anywhere from 70-95 % of the.

advanced placement courses are taken by

white students .and anywhere from 30 to

less percentage taken by black

students. And in the remedial courses,

all-schools reported 30-55 % attendance

by white students and anywhere from 45%°
n Sn up for attendance of black students.

Q.,~ In your opinion, what are the causes of
low minority enrollment in advanced
placement courses in this country when
i1t happens? 7 said intelligence; 27
economic status; 25 family background;
12 teacher perception of student; 13
stUdent perception-of teacher; 32 lack
of student motivation; 32 peer
pressure; 1 environment; 1

gne-elementary formative years.

Do you feel that minority student
enrollment in advanced placement
courses is a problem inf your district?
2, no response; 18, yes; 16 no.

Has it been a problem in the past7 15,
yes; 19, no. .

Do you foresee this as Gon%inuing to be
a concern? 20, yes; 10, no; 6, no
response. )

Reasons for no answers: problems will
solve themseIves over the years as more
and more minorities make, it into and
out of higher levels, they were doing |,
what they could to improve the quality
of students that entered into the
"school by insisting that children go to
kindergarten, emphasis on black
enrollment for thea jobs and colleges
would continue to put pressure on
school systems to provide quality

_-_’ ~
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students. Reasons for, yes answers:
(\\ resourcgs are not’ tapped enough to turn -
’ ‘ . the problem- around at home or at . .
- school, more so in the next four
; o (Reagan Admlnlstratlon) years because
.there will be no -economics to motivate
, - school systems to deal with the
T . problem, lack of funding programs to~
’ ..support student achievement;
\ . . disproportionate number of minority -
teachers, no effort from community,
. / staff does not see problem.

T . Q. What approaches have been taken in your (
district .to increase minority. student ‘

.. enrollment in advanced courses? : >

- competency ‘development program in which

. ) students were giverm a vocatignal

.. " certificate; remediation is not the
answer; !ltepnative curriculum that
excludes academics avoids the problem

A ’ of digproportionate enrollments.

. . ) -a strong public relations program,
. (advanced placement courses were R
* published in the newspaper); school = «
N .issues-two diplomas (1 with minimum
requirements, this has-.gotten student -
attention and has motiwvated 'students to
. want to achieve);. eliminate socia) ,
R v e " promotion; have career fairs" at each
‘ \ school leyel; increase amount of . T
involvement with counselors; phone low
» attendeés in all level courses. , ’

“ Q. Could other methods be recommended to
. . make advanced placement courses more
‘accessible to minority students? no
' . way, cannot be patterned that tough .
£ : . . ™ tests should be administered to bring - ”
, T up standards dnd get students ready, ,
, that . the problem will change with time, _ ’
. T . that parent involvement, study habits , -
. , and_attituvdes toward work at home have
=, to be changed; exposure to.advanced ‘
: ‘placement courses would glvé'students a
T L, chance to become familiar with then; 8
e have famous minority leaders come .and )
¥ ' motlvate students. o ..

; o Qs Was there’ a mandate in the district to .
. - address the problem of low minority - .
enrollments? 6 yes; 24 noj; .2 no . «
. . response. ' - s

N'M < ’ ’ - °
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Are there any support systems in your ,
districts specifically designed to .
discourage minority students from

dropping out of advanced placehent .

courses? 7 yes§ 17 no. What kind of

support systems are offered? 7 regular

contact with parents; 9 outside

tutoring; -10 regular counseling

sessions, minimum time limits spent

enrolled in courses. - .
Do ydﬁpknou of any other districts -
which are ficed with the problem of ° N
disproportionately -low minority
enrollments in advanced placemeht
coursesy and disproportionately high : 3
minority enrollment in" remedial T . s
courses? 7 yesj 23 no; 1 thought it -

was the same all across.the country; 1 v
mentioned Houston Indepegpdent School

District in Houston, Indiana (List from A
questionnaire), o .

Do you know of any individuals o .
school districts which have

successfully dealt with the problem of . ,
low minority enrollment in advanced -
placement courses- or disproportionately
high minority .enrollments in remedial
courses? 1 yes, 29 no. The yes answer

was the entire state of °South Carolina
because of their stiong public

relations unit"throughout the state. d
Alabama was also mentioned. ' .
What approaches have been taken in your
district to increase minority student
enrollment in advanced courses?
acceleration at.’thé jr high level,
Calculated to.raise the level of
expectationp in the more formative //

years; .none to‘'datej gifted program,-

students recruited by test score; can't

‘answer;-increased coungeling, community \ -. i

meeting With lay people; teacher
inservice conducted by staff . ,
development and human relations - : ‘

- department; recruitment by principal or .

counselor; none; publicity through PTA,
Written bulletins, PA announcements; .
allow open enrollment, with control on
pérformance; summer -workshops for |
teachers aﬁé counselors; lots of '
encouragement; magnet schools in'

. - < !
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elementary and middle schopl 1levels,
resource people from colleges invited
for inservice; teacher recruitment from
9th grade; no plan, hope that minority
Students will develop interest in same
Tanner that majority student would.

Q 10 Can you recommend other methods to make
{ advanced placement courses more
accessible to minority students? ﬁ%

offer noradvanced placement courses; " __

T e

‘in high schools with relativel

counseling; no; teachers should
—-- motivate instead of griping; .
.cooperative involvement of\counselors
and teachers; need programs at
e¢lementary schools; publicity; test
results; curriculum is done by
scheduling; sessions forz minority )
students separate; increase sensitivity
"to worth of minerity students; use
minority students already in advanced
placenient courses to help; Amsterdam
. News (media that minorities read);

, none; if they can do the work fine;
counselors pre-select minority

. students; use college students to help;

recruit at elementary and middle
"schaols; early recognition; intensive_ _
program for parents; amount of work is .
often a deterrent; minority instructors
in advanced placement courses.

As can be seen from these responses, the racial
imbalanceﬁin.high and low level. courses is a
pervasive phenomenon and it continues to be a concern
'y large black student -
populations. Many actions being taken to charmrge the
imbalance may pe seen as cosmetic and there does not
appear to-beka‘strong commitment or mandate from
school boards to take corrective .actions., There were
a.-number of ideas shared in questions 9 and210 tHat
may ‘he worth considerat®on, but our conclusion was
that'#hese were just idéas and few had been put to

" the test.,  The need remains for school‘districts‘to

Q .

select-strategies that have high potential, to,
develop and implement them, and to evaluate the .
results. 'In our opinion, only by direct,
concentrated effort with a commitment from the
Superintendent and School Board, can effective steps
bg taken to change the'racial imbalancesby class
level. - \

»
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*ninti®grade, 19 in tenth grade, 22 in eleventh grade,

-1

t

7 7=== challenging (usually about .30%)
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IV. GUIDANCE FROM STUDENTS AND STUDENT RECORDS

4

In April, 1981, when Shaker Height
enrolling for 1981-82 courses, researchdrs from this
pProject conducted personal interviews with 51 Shaker
Heights High School students. . The interview :
containtd questions about factors which we ad
concluded influenced a student!'s selection gf level
of a course. A copy of the ‘interview qu onnaire
may be found in Appendix E. The student sample was a
judgement sampl€ identified by high school staff, /‘ :
based on quotas of certain student characteristics é?
that the researchers Wwanted in the sample. Of the ' )
students intervgrewed, were black and 21 were
white, 24 were female and 27 were male, 4 were in s

students were -

&

and ¥ in twelfth grade., Based 'on father's r
occupation, 30 were low SES and 17 were high., GPA's
were distributed fairly uniformly from top to bottom
with 16 students under‘2:0 and 13 over 3.0. About . '
90% planned to go to college. : ' :
When asked why they chose each course®that they
did for the upcoming year, the feasons given, in
order of frequency, were: ‘

--- college preparation (usually about 14%)
--- required fusually about 12%) ~
--- continuation of a sequence (usually about: 12%)

« --- cbdunselorf; recommendation (usually about 4%)

M

&

¥hen asked who most influenced their decisions to

take a course,”the responses|in order of frequency,
were,

--- mystlf {usually ‘aboyt- 25%)

--+ counselor {ysually about 20%)

--- teacher (asﬁblly abput 10%) .

--- parent (usually about 8%) - .
-~- friends (usually about 6%) \

--- siblings (usually about 4%)

i 4




‘their decision,'thé responses were;
Influence . Niiyes $
/ , “
. 1. parent adyice - 38 74.5
2. what sibling .
had taken 14 27.5
3. preparing for :
after high :
school 47 . 92.2
Va
. 4. want the best
. possible edu- .o
cation, 45 88.2
5. teacher's -,
advice 26 52.0
: " 6..don't think-
yd - ou could do
y
well in high o X
» level-courses 21 ‘41,2
7. want to be X
with friends 8 15.7
8. counselor's ’
“w advice:r | 36 % 20.6
9. want easy .
- courses 10 19.6
10. didn't have .
¢ any choice 16‘_ 31.4
. -8
ll.-baven'% taken -
prerequisites
for other .
> courses 16 3%.4
12. not interl
’ . -ested in ‘
» \Other courses. 18 . 35.3
: 13. didn't knbw
what .else to =
. take : 13 ' 25.%
' I | - -
e . 14, wanted to get
s certain | ‘
’teachess 15 29.4

Wheh asked whether each of

e T

4

Y

N no

13

36

AN

29

43

15

4’- 41.

35.

sthe following influenced

3

25,5

. 70.6

7.8
11.8

49.0

56.9

84.3

. 29.4

80.4.

68.6

68.6

64.7
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15. don't want to
spend a lot of

stime on home-
work

16. teaché}s«don't

think I can do
'€ll in school

¥

counselor
doesn't” think
I can do well
in school

concern over
what other
studerts
think

didn't ‘think
about my
-selections
that much
.- Wwanted to
avoid ’
. certain .
teachers L9 17.6 . 42 82.4
When asked about what there was about the .Shaker
v Heights system that caused'them to end up in the
~ courses that they were taking, responces included:

--- big selection (7)

--- lower levels are easier (5) e '

--- bad teachers (4) , /
---‘prerequisites (4) C

=, - good counselors (4)

=== no choice’ {2) ,

--- pressure in high levels (2)
--- bad counselors (1)
---'courses not offered (1)

--- stay 'with friends (1)

1

S

When asked about ﬁhat,mover all their years in
school, had influepced their placement in courses-now

and next year, responce-apcluded:. '

helpful teachers and counselgrs (15)
past courses (11) -
family£10) )

what they wanted was available (6)
‘teachers and ‘counselors .not being helpful (3)
friends (3) e

&

7
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\ for-10th grade students*in order .to review comments

. ) . - &
. - === general atmosphere (2) ' ’ PO
. --- easy courses (1) . e

- struqtured vocational courses (1) -

'When asked about whether there were,pthér things -
we should know about the System in Shaker Height's,
responses included: . . R

. _ R o

=-- it is a good system (11) Co-

--- I have more confidence in lower leveéls (5) o

--- the lower levels: are for dummies (39 L 3

"-- counselors are‘not helpful (3)

--- teachers are not helpful (3) \ - - -

--~- it is hard to move: up lévels (2) |

--- it is a hapd system (2) ‘ N

=== students .make the decisions. about ¢
. course selection (2) Y (

“~- course descriptions need to be changed (2)

--- Mminorities cause Problems, (2) . . -

) ¢ 2

At ‘the time of the intei&iéws, project staff also .
pulled about 200 individual tourse selecfion sheets

written on them by counselors. Whenever a comment
was recorded, it was coded as €ither supportdve or
. Rhon*supportive,l "Student names were then given’to the
" -District Cemt¥a Office and each student was coded as
a black or white student, . .

s, v . *

. These data were then analyzed tdedeférmine

‘whether there was a correlation between-race of ;
student and nature of counselor's Written comments,

.The tabulatian was as follows:. . 4y °
S ‘ : 'y N s
upportive Nonsupportive TOTAL-
14’ T
30 13
N .D;c . 3 .
TOTAL ; 44 27 : 71 Lt

- The phi correlation coefficient was .13, . -
indicating no signifitant cofrelation existing in
these data between race and nature of comment. -.

Our findings from these student ~intetviews
“indicated to us that tleresare many reasons why
students do not sign up for high level ctourses and
gﬁbasons why they do. The decision .is
an individual one and js a fynction of sthe student's
We could see no patterns of broad
generalizations that would lead us to attribute the

28 - \
43 v
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racial imbalance to one or a few causes, ,Ea&? of the
factoxs }isted on the student interview qQuestionnaire
is a potential influence on -course level seléction,
This does not imply, however, that schools cannot
engineer programs to develop more black scholars.
What it does suggest is that the engineers -must have
an-intimate ‘knowledge' of th& individuals who are
being .promoted into high level courses so that
programs may betailored tq\fit their needs,

i Aalahd el . - :

We did look at tHe. low aéhie%?ng students in

Shaker Heights by race and 'SES to,see if SES- ;

-variables could be separated, We ‘found almost all-

" the lower achieving students in the: high school were
black, and. almost all are children of blue collar
workers. An indication of parents occupation for the
lowest achieving students may be ‘found in Table 5.

We did not feel that it would be productive to
further analyze student data on SES due to the high
correfations between race and SES and the homogenecous

.Student characteristics (race, SES) (ound in low and
high level courses.. o :

N

.

- - . * 0 .
o ¢ . 3

4

“
]
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' TABLE 5
PARENTS' OCCUPATIONS FOR LOW ACHIEVING STUDENTS

Father's: Occupation Mother's Occupation
Teacher ) ’ Accounting /

—-Engineef— — o * Bookkeeper
‘Professor Homemaker
Owner - Print Company
Shopper -- Ford Medical Records Tech -
V.P. Trust Company < Not employed— - — - -
No 1nd1cat10n T T S,
Child Support Referee ’

. Principal : . Teacher

. o Housewife .

Construction - Mason i Homemaker .

. Machine Operator - Ford g Chipper
General Highway Express Asst. Manager/ 4

; ) . - Hair Stylist .
Orthopedic Surgeen Executive Asst.
Fisher/Fazio ‘ . Assembly - Ford *
No indication - - - & - - . . . _ _ _ . _ L. - '

‘ Cook .

- ‘ Post Office

- Plant Operator, - Housewife
No indication ~ - - - . LT em s e e e e e Lol
Mailman c ’ . MCA Office
Special Equipment Operator’

Retired ° - ' Housewife .
Hyda Press Operator . RN - VA Hospital
"Housekeeping sultant " Vocational CounseloT
Welder - TR;}/QWr —rr ,

.Self-employgd/Bar Owner Asst. Credit Mgr.

‘deceased ) Inspector TRW.
) . Whitman Co. (aunt)

.o ‘Whitman Co. (aunt)
Owner . . g Secretary
Audobon ‘ N
Owner = ° At -, Nurse .
Foréman/Roofing - Housewife
Owner . Quality Manager
" Physician - R :
District Mgr./0Ohio Bell : Sogial Worker
' Elect;1c1an/Welder » Senior Dir. /Ohlo
g Bell =
Mailman Data Transcriber
. € . . Supervisor °
.Laid off. - Homemaker -
‘Principal - ’ Asst. Principal - -
Doctor/Anesthe51ologlst © +» <-<Home, former nurse
» Clerk/CSU- <
Accountant- ‘ . y .
#®0wner - ' 5 Social Worker P
Producer in advertising Law Consultant l

)




.

TABLE 5 gcog(inued).

’
&

Father's Occupation ' ~Mother's\0ccupation_

Fire Invesfigator i . RN .
_ Assembly/Ford. . Labor/Bd. of Ed.
Truck Driver Housewife ‘
- Unemployed , . ' -
Sr. VP/Bank . B Professor o
Asst., Principal , - "...Airline Reservation
: Clerk -
, - Clerk/Post Office _
Truck Driver . Secretary/part-time
_[Stockbroker : Freelance Artist
No indication - - '
Carpenter ) Housewife
Republic Steel . - Bus Driver :
V.P. Marketlng a Clerk/City Hall
Unemplpyed ) Homemaker e
. DOwns Caterlng Bu51nes§f . Homemaker
Owner Homemaker
Owner ° ) "* Foreman/Ford
Business Manager
Gen. Manager/Cleveland Contractors
. Vice President

<
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" selections of black students., Such variables include:
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V. DISCUSSION

El

>

At the beginning of this project, we viewed the
evidence of a racial imbalance in advanced levels
courses as a selection and program development
problem. We found from the initial site visit by
external consultants "(4nd later confirmed by the
teacher, student, and community surveys) that the
problem is not one of idenfifying black gifted and
talented youth or offering attractive programs for
them. Instead, it was a problem of black children
not choosing to take deman ing advanced course work
when 1t 1s offered. ""Choosing'" may not adequately
describe the phenomena. Present were factors such as
conscious and ‘unconscious discrimination by peers,
tleachets, and counselors, as well as lack of
information about how to make the school system work
for the student, '

-

A

We found that there were a number of variables
that operate in a school system to shape the course

" -Zg teacher influence (conscious § unconscious)
--- counselor imfluence (c@®nscious § un-
conscious)
--- parent . influence g@ '
--~ student motivation ("academic" ethic)
--- peer influence
--- early school successes § failures
fthat -are not remediated) .
-r- ave of, the-school system (not knpwing
: about options er rights) :
--- early history of skill development

We perceived the racial imbalance problem as on&
of natural selection which may be changed by N
educationally und'iﬁterventions. We then:yent
about the task®of.searching for grousnded ’
interventions that were likely to change the racial
imbalance in high level cogrse enrollments. OQur
surveys to school systems yielded some important'.
ideas that should be'seriously considered. Our
analysis of support services and resources offered by

- Shaker Heights yielded other-interventions that are

developing a history of impact. The fact is,
however, that-few-school districts have the-
commitment or mandate-from their school board or:

. ‘superintendent that will give impetus to this .form of

school improvement. Until such a commitment ¥s made,
we believe that changes in the racial imbalance of i
enrollments -n high-'levdl courses will not be .

“forthcoming. ,Students and school personnel develop
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*

histories of school practices and educational. |

"habits". Historical data such as those collected at
Shaker Heights show the racial make-up of high level-
course enrollments that will continue until a program

. of developmeﬁt.ofﬁ?lack scholars. is .developed.
s , £

8

The programming metho@} that appear to hold-"
potential for moving black' students into higher :level

.courses include: . N

v

--- teacher and counselor inservice to .

communicate awareness of the problem and

, motivatidnal, support and instructional

'~ techniques that will help push the able

black child into higher level courses.

---J establishment of a support group for :
. advanced black students; peer group Support.
--- orientation programs for black students that

highlight services and resources available
to them and their student rights,

--- guidagce department policies aimed at
placing the student in the highest level
possible, without racial bias.

--- hand sdheduling able students into groups of
highly 3jympathetic teachers.

--- keepingJdtrack of names of high achieving -

students -through elementary and junior high

* school o that they receive continued

encouragement toward high academig

achievement.

--- putting selecte® students with teachers with
skills necessary to work with special needs. -
of advancing black students, .

--- orientation metetings for parents of students
targeted for advanced courses.

--~ a computerized tracking system for all

-~ students in the school district.

--- an advanced course program beginning in
. elementary school with racgial quotas for

\ - enrollment. This is intended to bridge

accelerated development from elementary
schosl to junior high school to senior high
school.in E%glish -and matheématics.,

5

¢ v s .
The literature also provigdes gufdance for
i . Strategies that have potentifl in changing the racial
. imbalance in“®advanced courselenrollments.
Suggestions from the literatdre that we have found to
//><:3-__ be worth nogéng are provided fin Appendix H. -

-

@
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. Returning to the three rgséarch'ﬁaestions that
. guided this project from its’beginning, we have found
the following answers to those questiens:
. 1, Why'&oes-the'racial'imbalance'e§ist-by
. . ¥ - course levels when cCourse enrolIment 1s
A . ‘open-to the level-of a-course a parent .
. or student "chooses? . - . - .o

We found that a number of factors '
« . .influence course level selection and
‘ . that the decision to select a specific
S " course level is highly personal. It is,
. , hot simply a-function of ability as -
. c "~ some would think. Instead, it is a .
matter of motivation in some cases,
- : ‘ unawareness or lack of guidance in
. . some, a matter of "habit'" in families
S . that do not produice scholars in some,
A significant events in family or school :
. - or people in some, and in some cases ) ‘i'k
: - ©, —==g.Peefr influence. Schools have not taken . .
: Wi A asstrong.stand to commit themselves to *
R changiftg-the racial-imbalance of eyen / .
. . . to make people aware of it. The, ’
e . : ~ imbalance will uirdoubtedly continue
o " e until an intervention occurs from the
school board or-superintendent,’
" 2 What_enrollment methods=will ‘provide - , \

-~ N T e

' - - ~-falr access for black students to high - .

s 2

L - level secondary coufses? - .

[y

. ’ L3
As we %reyiously netéd,” fair access
Lo requires a firm commitment or mandate
: from the school board or superintendent .. ° . AR
, . and then a targeted plan which is ~ . - -
- . ~ carefully monitored during its
> o : implementation. Therer are too many .
) B reasons for-staying below the &dvanced T . e -
o , ., :.levels for black students to advance s ’

L3

g Lo naturally. ¢

DN e *3.  ‘What-methods can be-used to remove-the - \

> -~ raclal™imbalance of students-signing up

: ) . *» 1or advanced-secondary courses?

oo . s . .
,A number of' promising methods were

- ~discovered through this project and '

~ listed in this report.” The . . - .

S, effectiveness of each method remains'to

*be studied, however. )

o . *
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. : Programming methods used to reduce the' Ea;
, racial imbalance in advanced courses ~
are new and relatively untried. School - ‘

) districts are only now beginning to
attend to the problem of unbalanced
enrollments by level. With continued °
research and gxperiénce with
alternative programming methods, new .
knowledge about effective ‘intervention
strategies should be forthcomings

i
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U SR i, . Interview Questions . .
L
=
. wi R
i

¢ A - -
. N\ . - — ra ’ ’ ' 1
1. Are there any problems’ with the levels system? : .

2. . Any changes you would makeg in the levels system? Why? .

'3; What evidence-is there that.':the levels system works? Doesn't work?
~ 4, Why is the levels system an issue? What are the arguments on both sides of . °
the issue" What evidence is there to support each argument? (, : ‘

5. Is there any reason 1o beheve that the needs of all students are not being met"
What evidence is there of this? ”

[

5. Why don't black students enroll it Level 5? - | o .
. ., o %
School Staff: K ' o, ey
TR 1. Contrast the levels. What would happen if level 2 were removed? Lo
q 1 ' ¢ i L& 6& L
. . 2 20%°of graduates do not go to college. What are the black/white percentages
.. of this group? Where do- they go? . : S e

. »

( . 3. Describe the placement process. , When do black or white students becomge jsolated
C or do they? o ’ ) ’ . e

°

.
23

4. What is the d1str1but10n of time in the district for. level 2 students" fog‘ level 4 .
' students? for level 5? ~ :

.
. e ® .
- +
. N . )
- 3 » R

5. To what&extent do students take different le\gls inﬁiﬁerent cours'e.s‘.,"

.

6. To what extent do students move out of one level into another?

‘0

T, What is the .system by which students choose the level they want to be in?
Where does parent involvement come 1n‘7 i ' ‘ -

e <

‘ / , ‘
8. What do you thmk of grade wexghtmg" Do students in lower track get Als?

° ¢ -
- - . . -~

) .
“Community Membefd: ‘ -

-
-

_ 1, Have you tried to move your child across levels? Any barriers? ELN -

—\ ‘ 2. When you participate.in school act1v1t1es, what do you onve up" B
3 N What would you give up 1f you were to participate? . ! o
? - - .

’ * 3. Have you ha'd any problems with the .Shaker School System? . ot
. ' ) | . . ; ’ q’.i

- ¢«
2 , ‘ N ‘Qb ‘&
< ' ) S
. - . o7
A":l .c - Y v o7 *
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Students:

Interview Questions (Continued)

<

1. What levél are you in? ‘How did you come to choose_this lleiiel?
satikfied with your placement? .

2. pr long have you been in the S/hakér Heights School System?

[
v

3. What do you' plan to do when you graduate? )
) \ .

{Are you

£y

2




APPENDIX C

NAMES AND ADDRESSES

Ay 2 Arhen XM
R A e

27

AR
Sy




¢

. Williamsville, .New York

APPENDIX C

L2

%

Brook1ine Public Schools
Brookline, Massachusetts

e

Weston' Public ‘Schools
89 Wellesley Street
Weston, Massachusetts .02193

Tenafly Public Schools
27 West Clinton Avenue
Tenaf]x, New Jersey 07090

Ld

Nestf1e]d Pub]1c Schools
305 Elm Street
Westfield, New Jgbsey 07090

- L

Gfeat Neck Public Schools
Union’ Free School District #7
,385.Lakeville. Road ',y 3
Great Neck New York 10020 @

*a .-‘ . ¢ ] )
ManRasset Py ¥§§ Schb@]s 5oy
Memorial’ Placé & ° » &, n*§g )
“Manhasset, New' York* *]]030 ade wav

Chappaqua Public Schoo]s
650° K1ng ‘Street

Chappaqua New York 10514

W1]f3amSV1]]e Central Sthoon
Georgetown - Squate . :

5225 Sheridan Drive .
14221
. °y:ﬁ(
N ' : .‘
Mamaronack Union Free
School District #1

<740 Ylest Post Road :

Mé@aroneck, New York

-

10538 -

> 4
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‘| Radnor Township.Schools
South Wayne Avenue . ‘
ayne, Pennsylvania_ 19003 _°

’

Lower Merlon School District
"301 Montgomery Avenue -
_ Ardmore, Pennsy]vaﬁ1a ]9003‘

13 -«

. Lake Forest Community .
H1gh School District #115

*.1285 N: McKinley Road ’
' Lake Forest, I1linois 45
~p ;’ .
Lake Forest E]ementary Sehoo]s
95 West Deérpath
Lake Forest I11inois 60045

-

-, B1rMﬁngham Public Schoo]s'
. Chester & Martin Streets -
B1rm1ggﬁam M1ch1gan 480]2

~

- Oakwood C1ty SchooJ D1str1ct
20 Rubicon Road
Dayton Ohio 45409

': 1@0%' H -
SR Shorgwood School D1strict #h

'7370] E. .Capitol Drive 4
Shgrewood Wisconsin 53211

v -
" »

é Ed1na P&b]1c Schools
———~independent School
~..Distrift No. 273 °

4660 ? '77th Street -
° Edinat Minnesota 55435.
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g& - OFFICE OF CURRICULUM DEVELOPMENT

15600 Parkland Dnve -
Shaker Heights, Ohio 44120
{216) 921 1400

]

L 4

JACK P, TAYLOR
Superintendent

GUY M. SCONZO October 8, 1980
Director,

—

-Dr)}ﬁarl lath, Superintendent °*
Admimistrative-Office

Highland Park High School Dist. No.
1040 Park Avenue West .
Highland Park,};L 60035

Dear DrQ;Plath:

The Board of Education and Administration of the Shaker Heights
City School District are currently reviewing our use of weighted
grades and\course levels as they relate to- out educational offerlngs.
Specificahly, we are very much interested. in considerlng new ways
" in which our levels system in particular can be improved and
~strengthened.to ieet the needs\of our student,6 population.
0 ' J ’

To this end, we are seeking to learn as much as posslble about
those school systems nationally ‘which share in the fortune of being
considered lighthouse educational systems. We would greatly appre-
ciate your, or one of your staff membersg,takiﬁg the time to share
with us any- informatlon which you have covering the fdllow1ng
questions. Lo . .

, : A\ .
e Does your e ucational system use any form of
leveling abllity grouping or tracklﬁg as part
‘of your instructional strategy’

- - v

A"
[

IF YES: What ‘is the system and how do you
facilitate student dccess, teacher
in-service, spublic awareness, etc,?

4 . I .

IF NO: . Why nat?

-
.

«

Does your secondary education divisioh,ﬁse any
form of rgrade weighting practice? .
(8

IF.YES: What is it and ‘hy is it used?

o sita~

IF NO:  Why not?
'4
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\ . i ‘ ) -w*
+ss In your levels, ability grougiﬁg:'or tracking
system, what means have you established to

: . assure student mobility within and andng the<:
~abilities groups or tracks?
v

o 1

«+++ Have you established any specific support - .
programs (i.e., teacher in-service, student
@ssistance, egc.) which are aimed at the* need
‘ for encdouraging and preparing students to
3 L. . enroll and succeed in higher levels, abilities
g « groups or tracks? '

-
~ .

° IF YES: What are those programs? >

-

A}

Additionally, we would very much appreciate your supplying us e
with such demographic’ data about your school system as total enroll- '
merit, percentage of minority students, student-teacher ratio, as well

“—a8 anything e£§e You may think would be useful information. ] /

.. I
.

We have taken the liberty of sending you, under separate cover,
information about the Shaker Heights School District relative to the

) very questions we are asking of yous VWhile the information you car¥

' © supply us will be-.a'tremendous help to our review, we believe.that
information sharing ~is a two-way street, - , g - :

- -

» =

Thank you in advance for your invaliable time and cooperation. N
ﬁ/ If we can ever be of many assistance to you, please don't hesitate to
! call on us. * . ) -

I look forward to hearing from'you as soon. as.possible,

-~ / . z \
Kindest personal regards, ’_—”]v;*v ‘ !

- <

- o

. ) ' Very sincerely yours, . -
o L, R
ot ) - . /4922475 i)??. Ve

GMS :HN ’ i Guy /M ~8conzo, Ph,D,
. Adm{nistrative Assistant P
- to t Superintendent :)/
- ) . , » .
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- APPENDIX D _ .

. o ) . GroupI .. . | - )

SURVEY COJDUCTED AT SHAKER HEIGHTS' i .

COLUMBIA HIGH SCHOOL, Hew Jersey - Enrollment: 22614%%
. ﬁin@rity studencs: 11.8.; Student-teacher ratios 134 <
Most courses have a minimum of L 1évels., These levels °
. are weighted in rank; the higher the jevel, the .
better the rank. Counselors and staff may move students
from one level to another at‘any time.,.” ihe only -
incentive for achievement that is necessary is, the - ’ '
class ranktng. . . f -
* I's
) . EVAESTON TOUNSEIP HIGH SCHOOL, Evanston, I1linois -
o ¥ “ingrivy students: 35k, . ! - °

Academic department (Math, Science, Social Studies, ’ :

Foreign Languages) has h‘ability levels, These - ) -
levels are open: a parent or student may reguest ‘
placement in ‘sny af the levels without faculty ) .
recommenoatlon. There is a weighted gradlngssystem -- ) > o
in AP courses, an & = 5; in Honors courses, = L.5, -

and in low an¢ regulsar courses, an A=, Peer-pressure " b

is very great. Attempts at g1v1ng students support
has not worked will in the past,” but exforts are
continuing in that difection, - - ~

-
i

i
= .

: )
“GREATIECK ScHQOLS, New York -- Enrollment: 1200; Minority
students: 15.; student-teacher ratio: 14«1, s iéf; ’

N RS Y \ .
Each subject area has- ability groups. If counselor, . \
teacher and depariment head concur, a studént can . -
be moved from cne group to anothen. There is fo

gbtlng a" grades, - ¢ I N/ -

-~ Enrollment: 996; - ’ -

. — A
. 4 .
Four criterla dtili~ze in sbility grcuping:. teacher
reuom“e%:r:ion, d-nonmiration of mastery, scores s .
. od aghievr-emi i, rniode-onstrated ability. - in . s
AP cou_.e~,:a,3 = 7, .-~, [:icher recommendations 7 - _.&
are used 15> 2usite sguluents of what group- they should ) '
be in, . . . 4 . Ch e
- . - ‘ . : ."._ . < »
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P ! SCARSDALE New York -» Students are grouped by

R “ability *n each subgent. A’ student could be in - "
. » <—~\§gnors #ath, ‘ard in remedial tnglish. .There is =~ *° ™
n weightlng of grades. There is considerable o0t

, . mobility among the ability groups. There are no .
" T suppopt systems, but none seem necessary. - :
‘( )‘ - . N . -

WEBITER GROVES, Missouri --. hnrollment‘ 1&90‘ Minmority .
. studentsr 1703 Student teacher ratlo. 16 - » \
) 'o %-"‘ . “’ N ) -

4 -

) Courses such as aléebra, <hemj stry,,blology hav
¥ M two levelsy A & Honors’ ana\ﬁ? courses are offared °
T, in other courses. An H is given when a teacher
. feels thdt a siudent has done outztgpding work. - -~
P . Students move ea81ly frori'ene to another level ..

. There sre no spe01flc Bupport systemu.

¢ e ey e L

North Grq&e, Illinois == .

. . NEW TRIER HI

GH SCHOOL,

' Enrollment:

g is also welg

* take & series
these results
» and a person

e : and‘étu ents
‘higher level

J OAK PARK,. Oa

hcib

N

hted
s of

h-.+

GHU
aL&inter

san as¥k
s 2T any

~ onliy ar reBisiration

-

L]

radlng

ﬁime

a

- Aleltv grouplnc is practlce > in most’ qubJects.

In"8th grade, sthdents
de/;chicvement
, class records,
wiew,

ld

A
oo U&).

Wi th .

teacher evaluation .
a student is placed in
- _ different levels in different subjects.

Parents '

or, level ehanges - if to a

'--
time,

-

if to a lower level, -.

¢ »
~ . .

¥ Park, Hichigan--- Enrollment: L00O;

There .

- ‘ Minority students: L5%; student- teacher ratio: 23

General¥y, the.courses are pot leve‘ed Howevep,
there are-optioneal course s which are of varied difficulty.
. Counselpns-advise tudents on what course 'they &re
‘best suited for,;but the student is free t6 choosegy
- vhichever course they wdnt. = There is no gpade
, weighting, T4acher in-sepviees sre offered to help | -
B “ understanding of cultura hackg"ounds of gtuderits,

.
r . .

er

ry T [4 . . ‘\ >
SCHOCL, St, Louis Park, Minnesota =--
» . .
l-

ST.

sgrléa HIGH'
vl

Ablll-y grouos are used in the areas of 1a"fuaﬂ,, math,
. “science, and social thd’cS., College prep courses are’ *
T . offered in these areas. 7There id no weiznting of, .
T ° grades, Fall, 1980 saw the estdblisndent of a support .
e ® . group for gifted/talented ‘'students, : ) &
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ﬁEXINGTON3 Lexington, Massachusetts: -- Enrollment: 60933
Minority students: 7-85; Student-teacher ratio: 16 - f.

The high®school lgveling system is a 6 point _
-system, with 0 indicating an unleveled course, and

5 indicating the highest level of "difficulty. ‘There
is no grade weighting. High school students are
free to choose any level course they wish, if the
prerequisite has been compldted, ’

MANSFIELD, Storrs, Connecticut -~ Enrollment: 1200.

There is no leveling or ability grouping ‘nor .
weighted grading., Teacher in-services are held to
deal with such issues as éncoureging students to
improve their performance. ‘

’ ‘

k)
MT. LEBANQE  HI0¥ ScHQQT, Pittsburg, Pennsylvaria --
Enroliment: 2721. -
P . \

- .

‘

There are phased courses, as’weil as advanced

placement. &oxtracurricular activities are also

-available., In" AP courses, an A =5, B=), C = 2,
’ L) }‘

>




Columbia High Schqol. School district of South Orange and Maple Wood, New Jersey.

Totai Enrollment - 2261
% Minority - 11.8%  ° - 0
Student to Teacher Ratio = 1 to 13 4

‘ ' -~ . o~ . . .

Q.1 Our educational system does use a form of leveling, abllity grouping,
or tracking as pért of our instructional strategy. Most academic -

subjects have a minimum of four levels ofugrouplngs where every enrollment
permits div1s10n. Course pumbers indicate the level of each sectlon. Students
may select tourses, but their placement in the level of the course is the- pre-~ °
rogative’ #%:he school or personnel. Staffi members make recommendations to
,gu1aance counselors regarding’ course level- for each student in the following
year. The practice of the guidance department is to place the student ina the
highest possible sectio® each year, and if he can not succeed at that level,
move - him to a lower level during the school’ year.,

P a

- . - X“ ‘e

’

LY

Q. 2 »Columbia High Scheol has a weighted class rank. The level of the section
in the grade constitutes the basis for class rank. Class rank is used
oply as a predittor of possible college success, There is no honor roll, honor
socliaty, cor horiors &t greduatiom at Columbia . High Schocl. 1In discussicns with
collége admisgiops. personnel the information perceived by this school district's
personnel indic?tls‘“hat our weighted class rank is.much falrer an4 mora accurate
." for 'the ‘purposé* for ‘which it is used. s

N Sl e Fe -
- 2 - - .

v, +

+
.

Q.3 Staff memoers and counsélors may move‘the studeut to the appropriate level
at.any time during tﬁe school ,year. By statting the student,at the nigh-

est p0551ble level each, Xear, it"is possible to move eas11y to a lower section,

if’ necessary. ‘ ) - . g ) . -

* L] Py

°
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gyanston Townshlp High Schoodl. Located in Evanston, I1linois. ) ’
° . ’ ¢ . S \‘-.-’—\ , A , . - *
/ %Z Minority - 35% ", \ .

A P e T . . - . y

. " Q. 1 We have four: ab111ty levdis in our academic department (Wath%&Science,
Social Studies, English, Foreign Languages), role ability, regular, “
honors, and advanced placement. We dd?not have ,ability grouping in our ¢ .,
. elective departments or in physical education. 'We have had this system for
as long as amnyone can remember, so "have little problems with- publlc awareness.,
Since we are a desegregated svsten and_ approximately 35% of our students are
black, we have maintained an 'open tract' system-—-that is, a parent or studen /
- may request placement in apy ability group without faculty ¥ecommendation,,
. We have found that that rarely happens. s - . . \~ ¢
o-‘ T .
, ) _Q 2 We have a grade .weighting system but only at the .uppey, end of the, .
. tracking system. In determining class rank, we use the following system:

E ) Low ability and Regular Honors : Advanced Placement
N T t ~

4 points 4.5 5
=3 ¢ , N 3.5 .. 4,
A ' 2.5, - .3

1 1.5 2

)
)

DOwW >
!

It is used becauss we believe that a student shou}d be able to earn an A
~ at any ability level. Without grade weighting, our teachers had given the
students of lower avility only D's anhd failing grades, with an cccasional
. C thrown in.” Conversely, students in upper levels should also’earn C's and.
D's if thex deserve them. Since a C in ard honors class' often indicates the
_ Ssame or a superior level of achlevement as does an A at a lower level, a S
grade welghtlng system Seers to make sense. . o

»

. » ’ ’ o, ~
v . ¢ x
.

Qs 3 Since .peer- pressure against dchieving blacks in our schools is fierce,
a we have attempted to group black students in honors clas S SO that they
. can receive peer support. This has ‘not worked very well in th ast because ‘
- we haven't“done it very weLl We have randomly plunked 6 or 7, black students, o s
- into homors classes and e: xpected thenm to make it. -We are currently working  on .
oL a plan in which we will; (l) get names of high ach1ev1ng,b1ack from, junior .o
) ‘high principals, (2} band schedule groups of these students into groups of R
-\ highly syrpathetlt teachers. (3) try to form a 3upport group for aéh1ev1n°
blacKk students .outside the classroom. .
" This last is something that is at this p01nt st111 a‘drean in our eyes . ..
- instead of a fully form ulated.proaram. _ 4 , .

. ’ > , B 4
. - .

3
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Greatneck “Public Schools . R

"Location: Greatneck, Néw York = . BN
. Total Enrollment - 1200 ) ’ .

% Minority Students - 15% . T
Student Teacher Ratio - 1 to 14 . )

. -

Students- come from diversified socio-~economic backgfbunds. Some tive
. in homes worth several hundreds of thousands of dollars, and otheré are on

-

y welfare. & : ¥ . e

J { -
. v
.

’ . N . i
. . ) . - .
Q. 1 We have a course offerlng booklet, orientation meetings, parent meetlnos,
visits by guidance c¢dunselors to classes before registratiod period beglns,

and discussion by classrdon teachers. x C, ' o
.o - E . . ‘ Ty N
Q. 2 No, the‘Szzerintendént is not in agreement with the proposal to weight
honors courses. .

. ) 14
Lo
. A3
Q. 2 THere are ability groups in each subject area. “hcy act independently
of each other. Students need not be in.a previous grade honors secticn
“to apply or be admitted. Students are counseled ‘out when teacher, department

head, and guidance counselor congur. .. ) , s 7 "
4 “ . ) ’ ‘*\/ * . s
B ) ‘ ot 'S . ' . -
" Q. & Are there any suppért programs? No. .
-w& ’ Vé N N F] .re i:; - . i ’ A
. N P ] , <
- : . ) e X ’
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Indian Hills Exempted Village Schools. Located ip.Cincinnati, Ohio.

.

t

-, - .

- ) . ? - N n
f ‘? Total Enrollment - 996 . K .
Student to teacher Yratio - 20 to 1 ! B ,
‘. . » ,
- . ‘e
. Q. 1 1In answer to your first question about. the system of criteria used, 4

there é?e four criteria used in ablllty grouping at the middle school
and senior high school levels. These” four are as follows: ‘

[N -

Teacher recommendation; demonstration of mastery of district-wide

- ’ development bas%%%skills, staggevlng chresoon achievemernt tests,
N N and demopstrated ab*lity through grade p01nt average.
~ These are new criteria and our publﬂc has not been totally informed. ’ .
about this system., W, s .. '
b 3

v s

Q. 2 1In reply to the second question concerning grade weighting praetice,
we do use grade welghtlng in,our advanced placement foreign language, -
English, Sc1ence, Social Studies and Mathématics courses at’ the High School
level. An A is 5 points, a B is 5 points, etc.,, 1nstead of the trad1t10nal
4 p‘int system. ‘ : o . .

- &

~ ' " 4
% -~ AN * 5 A3
Q. 3 Your-third questlon asks about studenz mobildty within our- ability ¢¢
groups. In response to thls I widl briefIl¥ jindicate that the first
ten weeks of each school y=ar, #s a crltlcaL period in which 1nd1V1duaJ
. teachers can contact parents &nd studeﬁes to ed¥vise them cf any reeoqnended '
. change, up or-down, in ability groups. ’ ' . -

Q. 4 In reply to your last ‘question concefnlng sup?ort programs or ceunseling

of studeﬁts into higher levals, I should answér this by indicating that
“our guidgnce de“artment works very closely witR teachers, pareats and students *
in verifying che proper placement 'of students in zppropriate classes.

. -
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Scarsdale Public Schools. Located Scatsdale; New York.
L. 4

Q. 1 We do have a system of abilitv gréuping. Essentidlly, students are

grouped by subject matter into two or three ability levels--remedial,
mainstreamed, and honors. Grouping varies from subject “to SUbJect——l e., a
student in honors English may be in remedial math. The system is presented
to studénts and parents in a variety of ways--individual conferences with
counselors, group meetings with school administrators angd counselors, class-
ro¢m 'discussion by teachers, a wrjtten course of. study Students only enter
the remedial or honors gréups on recommendation of the teachers. However, if
a parent is insistent, we shall often give a Student a’ chance. ‘

! . Al

‘

<

Q. 2° We do not weight grades when we rahk ‘our students. Honors courdes are

equal to others in quantlfylng student grades. ,We do not weight grades
because we think our school is competltlve enough If an honors course is
weighted more heavily than a regular coutrse, then we fear that our students
would feel even more, pressure to be in honors courses. In addition, we bedieve
that’ a logical extension of the practice of weighting honors* graJés more heavily
than other grades is to weight remedial grades less heavily than others. Thig
practice would increase the stigma of these students. . / .

- "V

Q. 3 With no objectiwe evidence, I confidently say that there is con51deraﬁle
mobility of 'stude#ts among the higher ablllt] groups. Perhaps because
our population jg reasonably homogeneous to bebln with, students move with

# regularity from one group to another depending on their level of performance

-

~and their motivation. . . ‘ .
’ " teo

r . -

. . e
Q. 4 We do not have specific support programs to encourage stu&enta,to seék
greater. challenges academicall; On the other hand, we do not seem to

‘need them. Again, the communtty remains highly competitive. .Both students

and parents shire ‘a sense’of the.value of academlc achlevenent. Students are
highly motivated. =~ , - . CLe
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. R ) .
* Webster Groves High School. ;ocgted.in Webster® Groves, Missouri, .

)

Total Enrollment - 1490. ). - ‘
% Minority - 17%° . - ‘ .
Teacher-student ratio™= 1 to 16 Q\\ - . :

¥

Q. 1 In basic courses sueh'as algebra, themistry, biology, etc., courses
" are offered at two levels,-A and B. The' A courses emphasize theory
while B courses takg- a.practical, hands-on apprcachs«to the subject.
Students~2é9’§;vised by counselors and iﬁst;uctons as to an appropriate
level for them take, however, final decision is made by the student and
- ~his/her parents. = . . - S .
) Honors and' AP courses are available to the students in-American History,
English, American Studies, Math, and Science. For the most part, the curri- =~
culum in these courses is at éollege'freshman level. . )
- Q. 2 The only type of weighting is a bonus gradewpoint‘yhich is indicated by
an"H grade when a teacher feels that a student's work is of a distinctively 4
superior nature -aiid that the work completed is over and above that which students
ordinz?ily do to receive an A grade. ‘When awarding an H grade the teacher, and
at legst cne cther department member (usually the department Chairperson) nust
concur that the work is of H rate quality. No other weighting is done.

- '
° A

e £ A X4 .2

e b ~3 P Y C oz . -
Q. 3. In moste cours&A and B levels are scheduled in parallél so that students
_scan easily be mpved from one level go the otkr. The majority of chgnges

are from the A level to the B lével. : o . o

Q. 4 No, there are no qugi'ic support programs available.

-
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New Trier High School West. Located in North Grove, Illinois.

New Txier High “School district consists of two four year high’ schools . z
with a total emrollment of 4918 students. C d ’
o
New Trier High School has for many years practiced abllity grouplng
in most of its subject offerings. The assuamptions underiying 'this practice
are: first, that studqpts learn better when they are in classes designed
. for them, and, second, that-teachers can design courses to meet the particular
needs of students when students are grouped according to ability.
.The. ability level of a particular course i; reflected in.the third digit
classiflcatlon following’ the subject name.

' follows’

An explanation of each digit

]
”~

SubJects oYfered at the 5 level are ‘advanced courses offerlng coilege.
level work. 5 level courses are offered only in the senior year. Seniors are
selected for 5 level courses from 4 levtl courses upon the approvaI ‘of the g

department chairman.
W f ~

¢ [

““Subjects offered at the 4 level are exam courses for able students.]-
Subjects are studied- in greater depth and frequently at a fastqr\pace than at
other levels. . s , :

““Courses offered at the 3 level are designed for students who can be
expected to do good work in subjects moderately paced and oﬁ moderate difficulty.

I'd
““Courses offered at the 2 Jevel are de51gned for students who can work

best at 4 slower pace and who need partrcular help in the development of AR
¢ specific skills. ‘

. ' > £
{_"Courses offered at the. 1 level are for students.who have experlenced
consxderable difficulty in the subject and who can benefit from special atten-,
tion and a. specially designed currlculun.
{

9-- “Courses offeted with a9 desrbnat}on are unleveled“énd may .be taken
by all students, although those who have experienced d1ff1¢ulty in academic
- ’ work should consult with the department chajrman before enrolllng

-

v students'

s

“All minor subJects are designated 8

'Mlnors ‘are not computed in
class_rank. oL -

— } ) s
° ¢ ’ [
Q. 2 New Trier assigns different values to grades achieved+at different
. " ability levels for determining the student's rank in class. Since
ability levels at which courses are taken do not appear on_his transcript,,
- weighted averages reflect the nature and difficulty of the work requifed on
. the dlfferent ability levels. Since an A achieved at another, the weighted
average helps colleges tc d15t1n0u19h between the degrees of achlevenent
attained by New Trier students. '
. .
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" which they can best learn.

©

O

. ERIC

« Aruitoxt provided by Eic:

Dealing with student mobility: ‘In their eighth grade year, students
who plén on entering New 'Trier take an é\tenvae series of aptitude and-
achievement tests. The results of these testst the student's 8th ‘grade re-
cords, the advisors or horroom teachers evaluatlon and a personal interview
by the freshmen advisory panel in, deteumlning @he initial placeme of .students
in ability groups. . It is nok at,all'poubual for a studént to find himself in
different ability levels in different subjects. .
New Trier makes every effort to place students in the ability group in

It is of ‘course natural for students, parents, and
advisors to want to present ‘the most attractive transqript possible to col-
legesg Studénts and parents sqplouslv dlsagreeln rwith a particular course
placement may, after consultatlon with'the appropriaté instructional and student
sgrvices pegsonnei, initiate a réqUest for a-change of level by filling out and
z:ning a fucm. Parental and student request for placement in a higher level
not recommended by school perso l may be made at the time of registration or|
during the course:of the semsstid® Parental and student requests for placement
in a lower level tHah that r2commended by studerit school ‘personnel, may be made,

Q. 3

however, only at the time of re°1strat10n. T s, X
. . .
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‘Oak Park School District. Oak Park, Miéhigan.

-

The Oak Park,Sghool district has an enrollment slightly below 2000, with
a black population of about 45%. We are receiving an increasing number of
foreign-born students, mainly Chaldean. Nearly 10% of student population’ .’

. is foreign-born. Student-teacher ratio’ is approximatety,23 to 1.

, .
Q. 1. Generally, the answer to this question is No. However, there are
. ° optional courses of varied difficulty in both middle school and high
school. Students are counseled regarding courses best spited to’ their.
achievement levels and interests, but if they or their pCrents choose these
other courses), they are free to pursue them.
- Some yvears ago, we did have tracts and found that they tended to keep

students stratified with practically no mobility. The tract led to labelling
of students by teachers and by other students.

v
-

Q. 2 No, all courses have equal weight in computing honor p01nt averaé;.

We have discoveréed no compelling reason for welohtlng Students are
encouraged to take, the courses which will be of greatest value to them and
not to choose them on the basis gflanticipated marks,

- '
4 - PN

) §

Q@+ 3— As stated aboVéﬁ we have no tracked program or any system of assigni1g
: students on stratified basis. We do offer multiple electives in high- -
school and middle school and students are counseled to elect those courses to
be consistent with their ﬂersonal goals'and with a level of difficulty yatp
which they can be successful. However, students are offered choices which
they may exercise during each orientation period. ‘ .

.

-

Q. 4 Inservice activities are conducted for staff to assist them in ‘learning
’ more about the learning and cultural backgrounds of their students.
The inservice activities have emphasized how to work with the difference in
entry and achievement levels of their students. All secondary teachers. have
received training as teachers of reading and writing. .

" Students are offercd remedial heip in basic, skills if thev are deficient
in any of the language arts, communications skillsy or mathematics.

v L




< . St. Louis Park Seﬁior High School.

~

Located in St. Louis Park, Minnesota.

‘ Y

Total enrollment — Sr. High 1998, including 44 hearing impaired.

Q. 1
) mathematlcs, science, and social studies.
offered in"these areas.
. 1 —

v

St. Louis Park Schools do have ability groups in language arts,

College prep courses are

¥

Q. 2 St. Louis Park does not use any form of grade weighting practice.

* decision was made by the faculty.
N,

. A

evaluated.

Q. 3- Studenté'ﬁay move withié and among groups'as needs and abilities are

'Fall of 1980 by the GQunczl of the Gifted.

et
s
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Q. 4 A support group for the glfted/talented students was establxsded in the

3
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Lexington Public Schools. Located Lexington, Massachusetts.,

.

© Total enroilment - 6093.

] ®

‘% Minority students - 7 to 8%. P . p
Student-teacher ratio - 1 to 16. . '
. , , ' b -
Q. 1} With respect to abillty group1ng~and leveling we have several systems
~\\ operating. o -

\

A. At the JUHIOT hlgh school generally three levels exist in math,
forelgn langua° » social studies, science and English, with the
) exceptlon of 7th grade social grudies, science and English which
. Vire grouped heterogeneously. The decision to modify grouping _ .
~ practices in the three 7th grade subjects was made after considerable
v study and discussion. I am 1nclud1ng a #tudy of* Junlor h1gh -
structional  grouping practlces which contain' a good deal of—information
on these*practices in the junior high school. In order to asslst
teachers with instruction in heterogeneous classes'we have organized 4
a number of in-service programs. We have also hgld a number of orient~
ation sessions for parents and organlzed a speaker series on the de-
; velopmental® needs of early adolescents. . :
B. At the high-school, courses are—de51gned according to level of dif-
ficulty ffom 0 to 5, 0 indicating an unleveled course and 5 indicating
the highest level of difficulty. ) p ' b

¥

Q. 2 We do not use aﬁy weiOEtino of grades. Instead we introduced last year a
‘ temporary récord which cortains information relative to-studeats pgr-
formance in every ccurse in the distribution- of grades within that course. &,

Toor T -
. .
R. 3 W1th respect to mobility, at the junior high level teachers’ nonxfor,
student progress .and are able to recommend changes in level. In addition,
parents and students may, make formal requests. At the high school, students .are
free to elect courses of any level of difficulty, assuming they have, in some .-

cases, completed the necessary prerequisites. R » .

~ .
,
-
.

Q. 4 With respect to in—eervige prograns to encourdge success in higher levels,
we have tried through a number of programs to put -teachérs with skiils
necessary to diagrose student capability and interesis more precisely and to
respond to these. Our reasoning is that with the appropriate instructional
_approach, matched either ‘t3%the students learning style or to his diagnosed
cognitive abilities,-he could aghieve more and experleﬁge greater, sticcess.

v .
. . - \
.
.
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Aruitoxt provided by Eic:

-~

Mansfield fublic Schools =~ Loeated Stortrs, Connecticut. ’
~ ) .

Total enrollment - just under 1200 students.
% Minority - very low. Those who are there tend ta have parents employed
b by the university at professlonal levels. , - .

Mansfield Public Schools serves the..comnunity as a Kindergarten through 8th -

grade. They do not have a high school system. .
N

.
s
[}

Q. 1 ThesMansfield Public Schools do not use any form of level, ability\
grouping, or tracking, except with the course itself such as Latin at
the 7th and 8th grade level tends to attract students of higher ability.. Qur
reason for not using the tracking system is based on the view that a hetero- *
geneous group allows above average studdents in ability to continue to a;g}eﬁe,
at a. rate approprlate to their potentidl and intends to enhance -the per £6rmance
of below averaoebabllltv students. We believe that thé responslblllty to im-
prove the performance of below average gbility students is*of great s1gn1f1cance
and yet remains one of the most difficult tasks in education. In my opinion
. the most singularly important method avallable is heterogeneous grouping. I
am also confident that above average students will, during the course of the
day, be attracted to one another in ways which provide adequate st1mulat10n and
grow.h -
We do not use a1y form of grade welghtlng We believe that the most
~ frequent use of such informaticn pertains to the needs of colleges and univer-
. sities as they attempt to select their incoming clients. It is my opinion -
that forced titles of an advanced nature, along with test date, provides suf-
ficient information. for- ghat purpose. - k . .

Y

°

o

: . ' . . i
Q. 3 Regarding the tHird question, since we do not use ability grouping or
tracklng, we are not concerned about mobility issues t1thin groups or

tracks. .

, -
-

i

Q. 4 We do offer teacher inservice programs which deal with the issues of

' encouraging students to improve their performanee.. There is nothing
particularly unigue zbout these programs aside from the fact they are ba51call
teacher-designed and teachecr-administered. .




Mt. Lebanon High School -

Locatien, Pittsburg, Pennsylvania

Total énrollment,” high School grades.9 - 12 = 2721

2
.

] .

p At the senior high school the’basic education program for students
is realized with phased courses in various subject areas, as well as
advanted placement courses in English,. Mathemdtics, Social Studies,
Science and Foreigh Janguages .and special oppgftunities in ‘the areas of

_ interdisciplinary fine arts and practical arts. Opportunities for excep-
tional students are also available through extracurricular activities
sponsored by the school district and through independent studies, commun-
ity learning projects and various forms of differentiated assignments.

t
T

. Llass rank is determined at the end of eack semester in grades -}1- .
and 12 by ranking the students in order according to quality point average. -«
. The student-having the highest quality ﬁoing average is number one in the -
class. The quality point average used for determining class rank is based
on" all semester grades and is earned in classes that meet-four days per -
week, startiqg with the Tirst semester of the 9th grade.. Quality pojnts
" are assigned *to grades earned- in all regular subjects that meet four days .
per week as follows: ¥ o S ‘ . -
‘A=4, B3, C=2, D=1, E=0, N=20

i

I}

6 - f v

. R

’ . \ . . . A
Pass/fail courses are not computed in the computation of class rank.

@

. < ’ -7 A
N “ . ’f* :.*, .
The only deviation from these valges occurs in grades.earnéd in the N
. final or terminal year of advanced, placement courses where quality points. ..
“are earned as follows: , . . T T I

2 ! } .— . 4 (
' A=5,'B=4, C=2 .
¢ . b3 PRV N
: (If a student .falls below A or B Guality work-in an advanced placement
. course, he/she nlay be.asked to transter to a regular course in the sane

Qi subject, at the -teachers discretiow)s D.= %, E=0, N=0.

3
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. Gfoup‘Z--Survey.Conducted by Evaluation Center

, ; #Birmingham Public Schools
, B mingham, Michigan: L i " .
- EMrollment--9,427 - & ) ‘ ' (,/

M1n0r1ty Students--2% ) .
* 'Student-teacher ratis--25:1 - b . T .

Ability §rouping is used.throdghout K - i2}program. AﬁfseEonda?jfleve];

/ ] .
» L] . . - L . N ¢ ¢
tracking is most commonly used in language, math and scignce. Grades are
. 4 )

ﬁ‘.w‘ei'ghtec'i. ) 8 " | _

"Tenafly High Schogl . :
TenafTy, New Jersey - . -
Enro]]mentf-],043 ) : ’

e

There are honors courses and A.P. courses (1gvel 1), courses of

- average djffiéu%ty (level 2), and ¥emedial courses (level 3). Weighted

grading is utilized. Level 1--A=b,-Bsd.&tc.’ Level 2--A=4.§, etc.
Leve] 3--A=4, etc, ‘ L P : oy

' ® ’ ‘:"" . . . o
‘ ’ .__/ . . L A * .

_ Great Neck Publit Schools . .- R \3 ' N
Co .Gfeaf Neck, New York - . . :

There are ﬁonors and AP courses: at this system. However, there are no

*

g welghted grades. ' L ( .

= . - -~ Manhasset Junior-Senicr Hiah School )

‘ ‘Manhasset, MNew York .
Enrollment--1225 (grades 7 - 12)%® B | ' C.
Minority Students-210% . o . s
107 Teachers, counselors, and adm1n15trators ‘ '

- v

Nath, sc1ence and fofelgn languages have .ac e]eréfed group.ngs at thre

- .
~ secondary 1eve]. There is no wewght1ng of :grades. Y,

4 . .
»’ . i
.
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_ -.Lower..Merion School District ) i - s
. ermqre,’Pennsylvan1a , -
- * Enrollment--6799 * L ‘ &
Minority Students--6% -
Studen+ teaeher-ratio-20:1
- }.\ ' B
o ) In the middie schoo], students are grouped tvio ways » gither by

advanced courses, or within 1 course there is d1fferent1ated 1nstruct1on

< -~

At the high schools there are 1eve1s 5, 4, 3, and 2 as wvell as regu]ar and

M honors-courses. wewgh;ed grades ave used, but do not ho1d a great dea] of

-+ . importance. p . '
4 i "\ . ‘ o . * .
Lake Forest School District {Elementary) ™ 5 o
Lake Rorest, In]*nois ‘ . ]
Erro]lwent-—ls - . d |
M1nor1ty Students--1-2% ' ‘ ‘.

L - “Student- teacher ratio--14.3:1 |

o Weighted grading is ﬁot used. Abilfty grouping starts in 5th grade.
) T . - \ )
Sthldth grade--]oﬁ: average, high, and gifted for math and English. In

o | - »

grades 7/8 there are a]so tracks for French and Span1sn Science has high,
1 b 9 . aVerdge\and‘]ow trac ks. -t

.
le, > . \
R * oy -~
hd v g o« 7 v

’ ' PR i 3("\‘~@.?..,J‘ ) . gg :
Lake Forest (High School) .+ » . °7-,
) Lake Forest, I1linois .
‘ Enro]lment--]c]d

Advanced p]acenenc, honors, regular, bas1c courses are offered

4 Stedents may be enro]]ed in an honors ccurse in one area and a'basic course
s 1n‘anotner arsa, etc.’ GPA figures on a 5-point scale. AP and“horors courses "N
, ‘ R ‘ )
& i we1ghted an additional .5.. \ . O v
i °
. \ . ) s
) : T . ’
o . - .

L . .18 71 |
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“are graded on the A=3, etc. basis.

'Advanced Placem®nt, Honors, Standard,_Bésic.~ Weighted grading -is orly

Radner High School ) L e
‘Radner, Pennsylvania ' -

Aévanced placement and honors courses are offeted at the high school.

Stgﬂenfg:jn these courses have weighteﬂ grades--AQE, etc. Regular eourses -

"'. ‘ :'4'.”‘. ) .
. v e‘)“ .
Horace Greeley High School ‘ ; ‘o ; ‘ .
Chappaqua, iew York . Coa -
Enroliment--1258 DA -,

Student/teacher ratio--14:1 ) : o - %g%'

AP courses--Eng]1sh math, science, foreign 1anguages,-h1story There™

kS R ) N

M wmghtmg of grades. - DR : .

. » . - R

| O - - . -
Brookline Puplic Schools
Brookline, Massachusetts . - ,
8 schools, K - § 7
1 highschool, 2137 students in 9 - 12 ., ,
207 Asian Students and 175 Black studenbs in Grades 9 - 12 . .

iy

»

This school district has a 1eve1s system where the levels are:

o~

done fer Advanced P]acement'éou?ses where' A=5.0, B+=4.0, B=3.0. P}gcemenp ;

into a level for a course is done: through an elaborate and personalized

2
counseling process for each individual student. ™ o,

£ s mmnasa et

-
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Brookline Public Schools
Brookline, Massachusetts

Th1s school district nad a track1ng system at one t1me that started
‘k

1n first grade, but it was abandoned when’ they found that higher ability

‘students wanted ‘out of their track by junior high school so that they cdh]d

8

- - e )
. be in classes with their-friends. Now Brookliyte has.a levels system where-

t \
"the levels avre: —

\’7"‘"

Advanced Placement

Honors

A Y

Standard

'f_ o

Basic
.

There ]s no weighted grading except for dadvanced p]acement caurses where
.an A=5. 0 B#=4.0, B=3.0. \\Students in Advanced P]acement are required to
take a qualifying examination to get into the course and a national co]]ege

placement exam (Educac1ona1 Testing Service) at the end of the course to .
. / [ L

’ get co]]ege credit.

- -

]

The placement of students 1nto Jparticular levels of courses is accomp-.

Al -

lished'throygh an elaborate and highly persona] counseling system. The records_

. 4 - - .
of each “student are reviewad by a counselor {there are 13 counselors in the

high school for 2137 students), an administrative team, the department

-

372

N

chairman for each course, and the.teacHer for each course. Their collective
o

Judgment determines the o]acement of theystudent 1r each course. Every

student 1s watched using a conputer system by the adm1n1strat1ve team. If

d

a change in course 1eve1 1s requested by anyone, statenents are required by

the student, parent, department chairnan, teacher and counse]br The f1na1'

S

73
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Bn00k11ne has a K 8 (8 schoo]s) 9-12 grade organ1zat1on with 2137

1, .

studénts in grades 0-12 Lh1gh scheol). There are over 500 course offer1ngs

[ 4

in .the district. M1nor1ty populations include 207 Asian students and 175

Black students, a number of 'whom are bused from Boston. Their student body

comes froi 57 countries and there &re 27'different languages represented.

.

About 80% of the graduates go to college, enrollments are holding and even

o

increasing and the dr\pgut'rate is about 1

*
L]

dbcision 1s "made by the House TeacHer, a member of the admé\\strative team.
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. APPERDIX E - o

. Strategies for Assisting Students .
- In Attaining ngh Levels of Achievemeirt

f S y, . 1" "
Resources and strategies to a1d students have '
been-aadressed by the Shaker Heights City Schoel TN
District in several do¢uménts’, including: Assisting
Students In Attaining Higher Levels of Achievement.

. ana The Shaker Schools: A commltment to- Excellence

"basic Skills, ESEA rﬁtle I ' I

-

" For the purp%shs of clar1ty in" this' sectlon
resources are defined ‘as avallable support, systems in

. The Iocal and broader community and within the school

district, but not a direct function of .the school
system; while strategies have been defined as
programs aund procedures 1mp1emented by the school

district. N

Resources used ‘in the Shaker Height$ City School
District have beén identified as: wunguersities,
*churches, community association, SHARE, Dad's Club,
Otfice, for Youth, Youth Center, and kent State
Eaucational Desegregation 51stance Center (KEDS). :
The above resources werefidentified-during the KEDS
workshop in March, 1980.| From interviews and
documentation from the district, further explanatLon
of these resourses was.npt elaborate or:prevelangt.
Information present indicated that churches and
youth cente in Cleveland provide tutoring programs .
for student$ in the community. Information in the
Parents' HandbGok indicatés one function of the Dad's
Club is presenting ‘awards te students who maintain a
grade point average of ~3.5 during” junior and semior
high with awards presented at the 9th and 12th gn&i\
levels. . Other information regarding commuhity _ )
“support S)stems was'not presented.during intexrviéws -
or v1cwed in dlsttlct documentatlon. )

] ' :

Stratefies as deflned .by_available documentatlon

include a large listl of programs directly related

. ta’stuceénts whch include: hieving Academic’

. programs.to asslst ssﬁdents in_pursuit of®3cademic

Excellence Pr gram (A.A.E.),™H1gh School rutor1ng
Center,. hlementary .Drop-an Tut011ng Center, Advanced
Course’ Programs, Push-EXGEL Program, 1nd1v1dua112ed

o"~

‘excellence (which include theé Center; reading )
teachers, Catalyst PrOgram and Pupil Personnel *.

Services). - Strategies "listed that arernot. difectly . | -

related to students, but - are a functipn of the™ .,
administration and staff are: Equal Opportunlty in
the (lassroom (EOC), reorganlzatlon of the counseling E
'and*gu1dange program, ‘non- 1nstrpctlonal ‘inservice

P . -

{t
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program, program plzhning guide, individual course
selection.sheet, staff copmunication, letter to
parents concerning openness of level systems, PTA
‘newsletter,”graduate level course offerings, board
policy on human relations, and goal setting. A brief
description of each follows: ) )

Achieving Academic Excellence Program (AAE)

N hd
Recommendations were made during" the summer of
1979 by a group of professional staff members for -
achieving academic excellence through equal education
opportunities for all stud&; s. The multi-faceted
program included student contact activities, staff
development and district-wi e.effo;}s. The general
recommendations of the commithee arfd/or goals
included: '
1. The promotion of fairrgess and good
discipline thréughout” the schools by
establishing and holding high standards -
. for all. . .
2. .Improving the quali of instruction.
S Improving student performance in the
. Classroom as measured by standardized and
teacher-developed tests. o
4, Better utilization of staff strengths and
more help for overcoming weaknesses.

5. Increasing the level of involvement of the
entire learning community, administration,
staff, students, parents, etc.

- 6. Promoting co-curricular activities.
v7. " Improving everyone's self-image (students,
staff, parents, etC.). , g
8. Improving relationships with parents -and
© utilizing their perceptions to enhance _
éducational oppostunities in the district.
+9.  Ke-evaluating and/or establishing criteria

’ for placement in special programs.

16. Encouraging the Board of Education to
re-cxamine Board policy and its ,
implementation in-the light of this

% - * committee's essential task.

° -

8 r
For each segment of the educational community,

"specific recomnendations,.(as they relate specifieally

to level 2 students) were outlined, as follows:

From the Board of ‘Education e,

cIL Re-evaTuatezthe present philosophy and
’ olici in order to ensure that they
promote academic excellence for all students.
2. Explore t}e use of outside, consultants.to
) provide ddditional indicators of the
v district/'s progress in meeting the_goals as
set forth ingthe report. . =~ '

B2 . 4
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¥rom the Community .
-Fundamental to providing equal educational
opportunities is the need to develop school
and ‘community environments which promote .
genuine understanding and mutual respect for
people of diverse backgrounds and cultures.

. -
From the Superintendent ¢
1. Cont'inue visiting the schoQls periodically ™~
and  attend staff meetings in each building
to give positive support to the efforts of
the staff in carrylng out the goals of

~- academic excellence, #
2, Continue meeting with 'building o
administrators to evaluate the progress ¢f
+  the program for achieving academic A
excellence, _—- ‘ ©

3. Meet with the Key-Parent Liaison(s).
4. Begin meeting with student representatives
. from all buildings concerning issues of race
relations and academic achievement.

°
¢
From Zﬁntral Administration -
I. :Endate to all building administrators that

tphey must foster an atmoésphere of-
ucational excellence for all st#dents and

monitor this directive and make

recommendations fqr ‘change when necessary.

2. Include minorities on the faculty and o
¢ administrative—staff that reflect the racial
population of the district. oo ‘

3. - Make sure that staff members who are in g
minority .groups have positions of statys and.
prestijge equal to those of the majority.
Minority staff members should have authority
and influence equal to, and perceived ‘to be
equal to, those of the majority.

Erom Building Administrators »

On curriculum: . ’2
. L. Determine whether ability or A&chievment
procedures result in over-representation of
.minority students in lower level tracts and
-~ groupings. > A . g
2. Promote the upward mobility ,of all students
into more challenging courses. '

/
On co-curricular activities: ,
1. When the school provides for co-curricular
' activities, make suré that equa¥ access and

gencouragement, exist for gl] students. -
< 2+ R&quire that/staff (actiyity sponsors)
s actively segk out a_cross-section of the

_ students fgr .participation in athletics and
other activities.
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& ’ \

.. On home and school communication: .

1. Survey the school's parent organization, If
any major ethnic group is under-represented,
,take positive action to enlist additional
representation. , \ ‘

Z. When there are parent or community concerns
about the equity of -school policies or

* ' practices, form a representative advisory

e group to help clarify policies.

On staff: . ‘ ’
Mandate to all teachers and counsedlors tHat
v they must foster an atmosphere of ‘
educational excellence for all students\ and
¢ encourage and support those students’'who are
recommended’ for enrollment for more
demanding subjects and courses.

" On curriculum:
Survey lower level courses where mindrity
over-representation is likely to exist.
Provide remedial and extra tutorial services
in an effort to upgrade skills.

. O rules ana_discipline: ,
* Institute,an alternative to’ suspension !
program with refertal and support activities.

-

From Instructiondl Staff and Pupil Personnel Services

. 1. TFulfill teacher contract to the optimum by
respecting, caring for, and educating each

o~

S

Student, - .
Z. - Be aware of the impact of teacher .
expectation on academic achievement. —

5. Be inforfied of the cultural and historical
background of the school's minority as well
4. Provide situations in which students oft
differentr abilities, racés and cultural
.- backgrounds can interact cooperativedy to
" meet th¥ir goals, .
©b, Recognize that parents bear the major
» #Tesponsibility for their Ehildren; give the
°  pdvents cooperation and support im an .
atmogganere of mutual -respect. .

On teache udent interattion: .

1. . Reco e/reward the academic achievement of
~ bright minority childrén. .

2. Assigh students to four/five member.
" multi-racial learning teams, .

3. IntegTate co-curricular activities,

2s majprit§ students. : -




3

\
On Communicating Low Expectations of Students:
1. Insist on active participation from all |
students.

2 Be wilkling to repeat or rewora questions oT
provide a ¢lue for responses.
. 3. hait longer for responses.
- 4. Be sincere in the evaluation of responses.
5 (riticize less frequermtly. .
6 Praise and/or coifirm coerrect answérs.
7

. Seat students preceived lowlachievers
. < close to the teacher N
-
From Mhon- instructional Staff - M .
R Provide orilentation to the philosophy of.
- . v equal educational opportunities for all to .-

.® new employees.,
2. A section on dealing equally and fairly w1th
all pedple shou}Yd be, included in the
- evaluation forms.

- 3. .. Non-instructional staff hould receive .
' ; © orientation in -How to ddal with 'the pubIﬁc
effectively. -
. 4. There should be a revision of all ,
. non-instructional staff handbooks to.include ’

a section on public, relations

E

(JFrom Students ' -

N . Students will participate in incorporating
- ‘ Student's Responsibilities in the school's

j handbook.
- 2. Students will help to organize and'
participate positively in the schools' human

,relations groups, ~
3. Students will become involved in oiéaniZing
. support systems to help peers.
T 4, Studeénts will become involved in utiliZing a
talent.bank of professional staff. ‘ .
. ™ H :
From Parents " T ‘ R
P - 1.. Demonstrate interest “in- attending and,
w participating in 'school functions such as—
"o : . conferences, programs, open, houses, or
: cofcurricular activities.
. . 2. Communicate cencerns Lnitially to teachers

ana reserve judgement until checking facts. -
3. Become active in establishing a Key-Parent. *
program in your school community.

In General

1. Provide insérvice training for all staff
. embers in the area of equal opportunities
\ » - in the classroon,
@ 2. S8et up drop-in tutoring centers open Monday

- ' through Thursday evénings.

i A E-5
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3.  Establish couricils for "human relations
.3 composed .of students at the secondary level,
4, llire a Key-Parent liaison person(s). -
5. Set up an early remediation system involving
parents and intervene when the child first
falls behind. .
" 6. Consider hiring a curriculum specialist who
. "could coordinate curriculum work, K-12,
- paying close attention to the special needs:
of low achieving children. -
. 7. Establish a workshop in human relations for
the non-instructional staff on NEQTA Day.
8. Pring graauvate level gourses for credit into
the district on a regular basis. Courses on
mastery teaching, racism, black history,

., techniques for encouraging reluctant -
learners, update on educational researcﬁ;
e
etc. ’

9. Develop a packet of materials which are
designed to attain the goals set.forth in
this proposal and to help evaluate progress
toward these goals." )

Kesponses to this section were selected from

interviews with district personnel, and from disttict
docunients: Assisting:sStuaents in Attaining Academic
Excellence and A Commitment to Excellence. Other

. Tesources are noted in the text. .

Progress has been made on:the A.A.E. progranm _
since the Board of Education approved the committee's
> report\on September 11, 1979, ' In regard to the

speci??% recommendations for building administrators,
' . all builYaing principals and staff developed their own
o . A.A.E. strategies and plans in the fall of 1979, *

. Individual building plans, according to the ~
information reviewed, enacted most of the
recommendations that were selected from the original
proposal. Other student oriented programs designed
to help stuaents who qualify for level 2 or are
detineu as under-ackievers are descPibed. 1t should—
be notea that nohe-of the programs ddentified
specific and cxclusive goals for level 2 students
only. From.their over all goals, specific 1l€vel 2
stuaeht needs were identified. Therefore, all
#:¢ . programs listeda have bten reviewed. -

v

) . High School Tutoring ’

%;E‘ - The center which has been in operation since ,
1979, has served. 472 students during “the, first six.

. months. The report indicates that 48%'of tie total
were minority students and 51% non-minority. The
administration planned for the tutoring center to )
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continue'uuring'1980~8l with additiFnal'progfggf’of

kills, ' .o
. skills ‘ 3'

) < \; ﬁlemen%a;y;Drbﬁ-in TutoTing Center .

wini-workshops on study, writing, afid test takypg

T

8 \d Duriﬁg EQ@ summer of 1980, a prédpsal was: e e .

. .., sSubmitted to develop' tke ‘elementar drop-in tutoring .

3 . ' program as.described in the A.A.E. ‘recommendations. /

‘ - » Modelec ‘after ‘the high school tutor ng center, 'the”/f ¥ .

~ - progran proposal iAcluded a strong paren . ©

involvenment,.> Mo data w& reviewed oh this progran *

Tamd only from the description of the program goals \ s
were the:fdll&«ing,components found: (a) assisting .

* students wh® have deficiencies in basic skills as . :

‘measured by aghievement®scéres; (b) early skil : . "

y " gtgistance a3’a preventive measure; (c) atted ting to -

. % ¢ . . .

y . motivate and enhanc€ learning; (d) 1nvolving parents

: Jtore effectively in.helping their childrep with : .

' school related sk Es; (e) proyiding. resgurces for .
pafbntnpse; (£) ¢ ductifg meetings and workshops on .

topics related to student academic sKills, ' T

g

£y

Aavanccd-Course,P;%quﬁre" toL
v ) A -
tor students to maintain hygh-acadenic goals ‘through .
jr high by serving as bifidge from elementary.to - - -
high sthoolllevéﬂsk4| nad Two classes ar%«offqred_ e
in Engish; math and sctien®e at each oﬂﬂihe:jr~high )
schools. An additional effort has beenpadé to TR ;
. insurc one third minority enrollmente Thé-goal of
. ‘this program is to have minority students enrolled in
. ‘advanced courses at the jr high level t erhance- . | -
s ~ . their success in. the advanced level cdurses' in high
. School. -Selection of students for “this progyn ; - -
. followed the same criteria as-the special projects . o *
.Classes: teacher/administrate recommendations, .
( ® achievement test scores, and" It test scores. This N L
4 ", program was sclhiedulgd ¢o select students by =~ . R ’
y March-April of 1979.- No data. wag rqviewed regarding
the enrollment- . . : T e
- $ - . - - ”

*

. PushthCEL Progranm & . R < : ¢

The pyogran iskdejifnéurto,pffer;ap opgortunity - S
' a

Push-EXCEL has existed in tHKe high school since
+ . the 19P8 academic® year. The purpose of this program
: 1s to encourage the participation of the community ]
v (parents’, media, business, .industry, &tudents-and. - 7

£

educators) in a apordinated effqrt'to Stimulate’ » L .,
academic excellence. Accarding to district . B To..,
, ¢doCuments, there is an increasing number of students .
iWho have become aware of the prpgram and its goals . . Lot
and have demonstrated their support by.participating / Ce
in Push-EXCEL activitied. porelstudents have "become - co.
3 - g * ‘, - .
\) ‘5 . ’ }4 o {(‘ \ N o :'-_h. " p
‘ - . . . e
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"asgsertive in ‘their efforts to guide their own
education by seekingasteache’r assistance and have used.

. the program staff ervices to a larger extent
than ever before. ) 2

’ [ 4
~ Parénts are referring students to the program and
are, showing & strong desire 'to participate in the
. - A . N §

. Program goals by helping their childrep at honle. .
baﬁa,inaicétes\that 278 students individually .
participatea in conferences with the Push-EXCEL staff

‘aurimg the 1979-50 school year, and 209 out of 550 -
stuaentg signec pleages for academic excelilence -

s

% through the program. The prbgram has been active ‘in

. “d€veéloping anc liolding warkshops for counseling,
career and vocétiongl.educatidn,fjob interviewing
skills, financial: .aida-and community volunteer
services.  Additignally; ‘the program has sponsored
yoter Tegistratiom ¢rives, group counseling,. parent
workshops, race relations workshops, home and parent
visitations, and presentations to community groups
From the evaluation of the objectives submitted for
the aistrict's ‘report, the Push-EXCEL Program has
been successfglfin weeting ‘its objectiyes for the two
‘months. reported,. Margh-April, 1980, .

., . . . ~

M S

Indiviaualized programs to'assist students in the

pursuit of,academic excellence. . PN

' . . ' SN . . [y
The Center SR : ’ o
o= TEatel .

x . f v

presenting a niMti-faceted approach to academig/ and
Uehavioﬁal-prnblems.: In operation since 1979, its
main function is the in-schoot suspension program.
however, its resourccs and services are available to
apy student. keférrals may bg for, suspension or
wselt-reterral. - Suspended students complete -
assignments of the classroom teacher 4in addition *to
participating in group discussions designed tos
encourage, an exchange on problems and concerns and %to
share, experiences. Resource personnel work with
students on a, one-to-one basis:i—/Such resource,. -
personnel intlud® reading and’study skills tcachers:,
. faculty, counselors,  EXCEL staff, vocational and,?gb

. The Center is a.counseli , tutcrial.ﬁrogrg?

placement personnely. -juvenile officials, :
peer-ctounselors, sc clarship ‘personnel, social+

;- . , D
.«Workers, guidance counselors, psychotogist and .Shakér

Heiglits Youth Centér.staff. In 1996, the Ceiter
recoraed 175-forma} suspensions apd 160 other ~
students . ".Nd racidl data was riViewedrregarding-thq,
,use of the Ceiter, by race or, lefel. .

v )"
s .
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The Catalyst Program

-

From inierviews with administrators. the Catalyst
Program was‘described as being designed for students
who want to earn credit for a non-traditional
academic program, Begun in the 1972-73 school year,
the program dllows a student, by signing a contract
(detining ‘their expected performance goals and’

- objectives and hdw they will achieve thescredit) with
the program director, to obtain required course
credit outside thée traditional school program. The
program participants are. generilly ofs two ‘extremes,:
those who dre-behind or not able to meet curriculum
‘demancs traditionally, and those wvho are seeking » .
aav#nce€u or additional eburse credits, In bosh .
cdses, thesstuaent is expected to meet theexact #
guidelines that the'course. is desdgned. tq meet dur
the year. Sponsers in the community are used as'
teachers im spme cases to act as teacher/mentor for
stydents? Commundty spensorsgare expected to be,.
degreea or experts im their field. Independent study
programsiare courses takem outside the.traditional ~
school prougram but-are elective tredits rather than
thexigdgired courses of the Catalyst Program.. This 8
i has beef used as a bridge for students who

°

are gttempting to move into a higher level or nfpre \\\\,

intchsive;programz In most cases, hohever, : Ct
indepgnaent study was described at the beginning of a
level 3 course, ‘especially if- taught by a ecertified -
teacher. . Commurtity*partieipants generally.do not
have ‘the expertise to’ decide.a level feor a course.
Science programs are described as being level 4 for -,
'édvance>sgience Ccredits taken independently. This is'/ .
done-with the:cooperationr of the department "‘head to
aeternine what constitutes level 4 work. Most level

Z students who take 4ndependent courses_are enrg%led _
because ¢f classes failed oi-to make gﬁiﬁork, ’
acqordimg}t%ékhterviéh resources. On occasion, level. .
2 students have taken independent study classes, for-

v

interest, that are mot offered in’'the school

-

curriculum. Auto mechanics is one example,

~

. ] N . ~, ‘. -
Special Ecucation ., & . .

‘Q‘ > ¢ e -" " b . ’ - o . -
" Threc objectives were defined for tlie special
education program: - (1) to provide instruction which

"islappropriat or the individual needs of each childs

in a given program, (2) to design' and implement

- on-going -evalyative prochureS\thch‘wyll indicate”

the qffécpiyeness ot each child's indivilual program
and‘i;;d?porate the needed changes;. and (3) to
provide t@ese services in accordance with appropriate
procgdural safeguards. The assessment procedures
seék. information from all appropriate areas of the

-

-

- “ * -
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S S >
. chila's functioning ana environment for the purposes . ‘
of yielaing impjications for intervention Strategies
.ana/or eaucational progremming. Includea in this
assessment are the child's educational performance,
; . learning characteristics ana unique educational
e ) . heeass+ The service delivery process includes N
¢ ~  ‘'referral, assessment, placement, and periodic \
J review. Parents are considered active and vital :
participants in all ‘phases of the indentification; ‘
. evaluation, placement and review process. If a |
communication barrier ig observed, the .district is .
. described as taking whatever action is necessary to ' ‘e
' insure that tnc paTents understand all proceedings, ‘
" ' . - ‘ ‘ Dl

- : Strat8gies that arec a functron of the administration
- and staft are: .

M .
'

.
PN i ]

. -©+ Egual Gpportunity in the Classroorm Inservice (FDC) . -° - - "

Participanfs‘in the LEOC Program receive an ) y
“intensive ana extensive view of teacher behavior in -
the- classrocm, ‘Teachers are made aware of how they .
. Anterget, with all stucents in the classroom with the ‘ : ‘
PR v‘expec;§§>bdtcomes that .they will be better trained to . ; E
o . © _promote positive student growth. Prior to fall,
E "19860, sixty-four professional staff had completed the i v
. N training and tfig saministratign was committed to . .
« ° Continuing the program with gouls of having all, . o

1 & \\; protessional staff members go through the trainingy . . . -

* Keorganization of Cbunseling and Guidance Progiam
wr . N y ] N ® ' : ‘ .ot .’
. - 4 The reorganizationl of this program was to improve, "
~ counseling sstaff communication with studénts and ‘ .
: . .parenfs. glIn ading so, thé, followinyg aTeas aere- ; e e
S S oefincd:?r ‘ Y ‘ , & - T ‘
- < S . ’ s ) ’ , ) T ,
T Peer-Counseling -- sgﬁdéﬂts a;é/traineﬂ to
Cog help other students in affective aMl cognistive ,
R areas.; ‘the program s in operation in the. . - .,{\ *
. e, . seconaary buildinds,~:There are approximately 75 '
o , - ‘students providifig services and -apprdéximately 50% '
. «: .t . -8re ip #rinority group. ' The program has been- . - -,
&1 Lt .efiective in werking with udents who have had o 5
“ serigus de¢ficiencies in, afademic work acaprdgng o '
HERI “t¢ docuwents of the district:. . o = , ; )
- . Y .'?.4’ / ‘ -'vA,"3 N e, A o ‘lh‘
: 2, Group, uidance -- A tecﬁmique used .to ,* % .oy
- gdyntg;act~négaqive-pegg~inffueheé§,ofnjupiox and . Y 2
o - . . . Ssenior-high*tudenté, -This program involvgs ' - N KA
: Tt Lgroup d;scussqon'regardLng,schédullng;.stdﬁy\_, PRERTE f

- . r 2N A «“ . -

“.,
3 -

L3

. .9 . - - -,
;ro 3 labits, and personal problems ; .
R 5 - * . . : t«;_ -“”4 . - . Qv .
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. '\) | e . .’.‘;:' o L . * -10 ‘0 . e PR - L._ CoL ' T
“EMC' .(‘. ’ ,,.jr .., E\-"“SD_' ’.“‘. N




: 8, : e h ¢
__‘_—“‘\\\ counselors have been initiated vith emphasis on
. L

S dnitiated along with inf

.
- . ’ : - . K

. 3. ‘Counsk ing AssSignments -- counselors are
. . . * assigned to a grade-level apnd remain-with that
. T ~ grade until they.leave junior or senior high in )
+an effort to improye student and parent awareness “a
of the defined person at school charged with the
. iespontlbll{tles for counseling., ..

[) B
N ~,

4, Increasea gervices -- inservice.programs for

dmproving the minority

_ énts! rticipation v
N into the mainstream o

academics
12

1formation Dissemination
/Career Program has been
ormal dissemination of -
¢ on college intormation to enhance the opportunity

for students g: be admitted into colleges that

represent their first choice. .

S. College, & Career
. ~© -- a-tvhree night Colleg

b <
. The £ollowingfeffo;fs were made to seek the upgrading
of black Students .in the arez of levels: >
“ ’ ’ - e R . ’

e " 1. Emphdsis.was stressed to departfient heads to
' encQurage a1l staff members to seck students in their
current courses. to .take higher .level courses. T -
. 2. A form was made avarﬁgble‘t all-staff ‘members '

for docdunetiting their efforts. N .

¢ < P . . .

3. All coynselors were encouragéd, to have. -+ - : -

™ students consider a kighgr level course during -, ’

conterences. ™ - . - . . ‘

RN

¢
", 4. 4..A Stgned torm by parents incjuded the ,
-4 " statement, ''Parent signature indicates approwal ol
ve -course anu- level .selection”, and was'\placed directly
- under the line the parent signca on so that -the *~
v parent understood what they were signing,

. . ..
Mon-instructional ImMervice . N : .

g . .. *8 . . - -
» . ' This program was initiatga~tp‘proyide,thc' .
. ., non-inskructional staf® with issues that arc an L
e integral Part of the educational process including: , -
N ' a. orieﬂtationft@ the philosophy of equal - -
© ., . " . educatipmal opportunity o s , B
. -, . ‘ - . oo
= ‘l N b. awareness of how to deal equally with all - S
° students\ L o L "
N . * . N . . ~ v o %
$ S e , * - i ' i
~ <L . (; . 5
.’./. . -’ “ ' . . " v, -
¥ » - ~
TN . - ! g ,
/ L '('\\‘ . R
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C. awareness of school policies and regulations

A}

and how to, enforce them or report infractions to."

the appyPpriate personnél.

. e

d. orientation pn'hbw\tb deal with ‘the public . -

effectiﬁgly. - , ’
Graduate Level Courses’ T .
4"7. -
. i N . R . ?
— ' .As_a recomfmendation' of AAE, the University eof

.graduate _level credit courses-in the Shaker Heights .
City School District for the upgrading of the :
professional staff, and with, the outcome®of improving
the ‘ability of the professional staffin delivering
'services 'to all students in-the district. According
Qto the guidelines of the AAE recommendations, the
classes were to address race relations, ethnic

- history, etc. One course description reviewed was

" Akron &nd Cleveland State University, have offered”

T entitlee, "Active Learning“in the Elementary

- T

(lassroom,'" #n exploration of the Piagetial theory.
One objective of this course indicated a‘goal of
inventing uscful classroom strategies for intervening
eftectively to help all children attain their
inteilectupl potential, particularly those who are
,the Qaraest to: reach, :
, According to aistrict documents, other in school
'Strategies listed ‘included materials and publicatibns
. and/or policies that are reflective of the district's
- - goals of providing quality educational ‘services to
*all students.” Incluged®in this category was . o0t
information regarding the Board policy on human .-
Telations, FTA newsletter, goal.setting, program
planning ﬁuiae and* the, individual course .selection ,
«sheet. -In all publications, the district identified
« éfforts to facjlitate parent awarengss of level
‘'placement and encourage ‘parent invplvemsent in stuadent
course selection, e L, . e
. "The information described- above of the programs
- in the Shakex Heights City School District are - .
designed to improve the acadenic achievement of 3lY »
'uﬁaerachieyimg students, 'a djsproportgonate RBumber of
whom ase minority students,.and are further rooted in”
-the pursuit of the district jission, to achieve .
e.€xcellence for all, atcording to district documeént, A
Commitment to Excellence. - . =-,'. . .. T

. ' - .
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-In fesponsd’;o‘the”reyiémstémw for improving -
" strategies to-help unaerachievers, school district
staft listed‘fﬁ@;fpllowing strategies:
, N i
. 1. Improve coordination of Basic Skills Program.

Z. Project EXCEL should be expanded into
edemelitary school,w_ -
3. Improve thé condition of the Elementary
Tutoring Center. ' '
4. Develop Early Childhooed Education!}n the
aistrict, : '
5. Raise teaerer expectations, .- .
6. Expand prelkindergarten program witﬁ paTent.
involvement, o w ‘ IS
7. For.each grade level, “develop a“skills
criteriz for promotion for reading, writing, .
spelliitgs— and arithmetic.- :

8. Program for students who lack grade. level
skills, ' , T,

$. Abolish“homogeneows grouping in elementary
schools, . o ’

10.No pull-out prograns for special s#rvices -
they neec continuity.  * )

) 11:kliminate humiliating behaviors that compound
poor se¢lf-inage.- N ' '

outreach regatrding

o e 12.Favent education and .
‘ raticnal choice of levpl selection, .
13.have two teachers combine level-2°¢ 3 to 8aiﬂ§@g .
aavantage of two appropaches to the subject‘and
utitize positive peer -pressure’techniques. .. '
a @ /, - . y -’ ) . 5‘
‘ wibe s FXom the interviews ofe administrators. regarding - ::
P Sp&Cial eaucation in the Shaker HeightsCity &chool
District, the progran was further described. .
The district provides tqr a learning disability -
program..in every secondary buigding and.there'is a .
©'r ., tutor in almest.all buildings. Programs include® - ot
“ © “Positive Behavior Classes ;.8 progrym for severe W
. behavier problems in.the eidnlentar level., 7There- are. * . ‘
thwo units of the progrdms’ that,sé€¥ve the engire
. * district, ana one unjt for thezjunior high school. ) -
Stidents are placed in_this_ rogram ghen st is-” -~ - - == -
-— 7 ~————&etermiiiga thai the primary g@use off'acadenmic, .
: . problems is behavior rathet. than learning . B
' - aisability. (1f the -behavior 'is so.s vere skhat the |, ~
£hild's behavior is, nc't appropriate . fo public .’
ST . sthool; then residential_treatment facilNties are
\ . .~ uséd.) The résidential‘faqility is financed, in par't )
- by special education funds, making.-the édugqﬁién pigt
" . ; : AReae . .
. 6f the p{p?ement, f??llc{,‘ X 5%? h L\
S S : X, - . PN
‘uf . | “.g)-.%.
. - L * ! e . . !
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Eastwoou Day Treatment Facildty

.Regionallyikunégo by the Cuyahoga County Board,
the center ‘is utilized for emotionally disturbed .
*children where they attend the center as well as take

Some courses-at theit home school- on.a part-time
asis. )

.
.
.

Developmental belay Program . Y )
. , N 4 . -~
It is for three and‘four year old chifdren
suspectec ‘ot ‘liav¥ng learning ‘disabilities of some
type. . ‘ . )

Severe hultiple Inpairment Program

1t 1s for children age 6 <o 11 who are severly
retaraed, . ~ o .
M ’ [

#lsc inciuuea in the.category of special :
education is ai early entrance program for childrén
who show exceptiorel afjility from age 4 1/2 to §.
Adaitionally, the district hzs speech and language
programs f@r processing, patterning, ang articulg}i;r.

ryé;rnigg tisablea stuaents are identified from
mulfifector critega including standardized test
results, reﬁqrts,égom hearing and speech‘specialists
- asfwcll. as the teaching specialist placement team,
School staff, prihcipat, teacher and special
education staff, as a tean, ‘determine -if the child i%
eligible for .services. While the program is based on
a mdinstream philosophy, the child may be in the
.Tegular classroom part of the day as.well as receive

& special suppoit fror. the LD program. The racial
L NS . . v - . . S, .
-=populetion o1 the LD program is described as being

S0% minority, anc in Tespect to the ‘total school.

pppélatlon; t he minority rnon-minority percentage runs

40:00. .- A o ) .
‘ ‘.H . ’,'l‘ s ' . . IR ) N
.. In respect tc ninority children in LD claés’ooms,
. hon-uiscriminstory multi-faceted: testing is utilized

.~ to alleyratg the problem of bidsed assessment through

..stanaardized.tgstinéﬁthﬁ@.énﬁluencé% IQ'test'scores*

< 3
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' Naméiéhd75ddrésélof‘éghobl.qigtr{ct: ~ _
2% Name of school 3 R - o M‘{:
.3&, Name of a contact persqn within the sch001¢adm1n1strat1on -
4. District';f?otal school qn?o]]mént: . )
5.. High schoof'enrollmént: ‘ ‘ ) . -
E . o,
- PART II - ~ -
1. Do ybu havéTAdVénEed'qug?ﬁent canses.at the hiéh school level.

' : __yés‘_no
jé. "Do you have remedial égu;ses';F ;he;righ school- level? »i____;yes ____no
3., Are advanced placement or remedial course§ electives? _____Eégs | no

4; ¥f yes, what proce ures are used for p1ac1ng students in the coursos?
.~ (Check all that appty)
.  3. - fgachgr recommendation .
b, " counselor recommendation .‘
e self selection . -//??
codd . pérqntaf pressure L.’ SR //”—~
. . . -
. e.\ . peer grOUp Pressure - )

L& .o .
APPENDIX F (CONTINUED)

JINFORMATION FOR THE SHAKER -HEIGHTS CITY'%CHOO; DISTRICT

4

T PART I« + ’

e. - otheq (p]ease descr1Be)




’ , -2- ‘ - . ‘ ‘(
"« 6.' Are minorjty student enrollments in both the advanced p]acement and
? remedial /courses proportionate to yourtotal h1gh school enrollment?

N ; - ) \ ,.yes‘ no
% a. /What are the percentages' in the advanced placement courses?s .
' % white students ‘ % minority students - i

/b. What are the percentages in the remed1a] courses?

% wh1te students ’ % minority sf:ﬁdents
7. In your oplmog whab are the causes of ]ow minority enrollment in advanced
placement courses in this goyntry when it happens? (Check all that apply)

. ' . o

a. ] 1nte1hgen'ce

A . .
b. &_ economic statu‘s
c. *____ family background- ]
d. t,e'ac“her, .perceptions of student ) '- - _'

: e. _l__f_cbu'ns’eior_ ;Jercepti,ens‘of st’udent’ . S S
£ _t_ stude’;lt perceptions of teacher 'r . t' T
" g- ___Qlac.k of studént motivation °
h. ;__ peer ‘pressure\ N
c o “i. ____ Othen (please descm,be) - 7

-

’ * . : ’
’ \J .
1“ ‘t\ ? . - . * :
i . . - . , .
3 " .

g -Do you feel that minority student enro]lment <’\n acivanced ‘Placement courses .

is a problem in ‘your dlstmct? : yes . no .
If yes why? f v . -
o \ . . -
. . ~ A !
o a. Has tms been a protﬂem in the past? . yes ° ng
- . )a‘ :_, I
R b. DO you foresee this as contmumg to be a concern? . yes no
\ ‘c..  Why? * .
: ( - 3 x T, . . . .
\ . o _ . -
' ~
’ ; « .
L]
. E- .
o
. £ % J '
.’ N .
) %
. " .




P

S

)

What'approaches have been taken in your district to increase m1n0r1ty

student enro]lment in advanced courses? = .

.a. Describe (p]ease describe in detai])ﬁ

é
" . -{ex: teacher in-service: Who conducts the program? What is cqyered? .

- Who else is involved? How long is the program?)

-

.

«w .,
-
¢
< ]
N ~a .
- . L .4..@“ * L
. . ¢ > d ' t N /
- .
. - © '
<
-~ . . . -
X . R FJ
s M . »
. - »
. o
i ‘.
-

e

’ - { . P :'.
. ¢ ., / -

%

‘ -
Can 'you reconniend ,other methods to make advanced ‘placement courses more
access1b]e to m1nor1ty students? .

- ° \— -
De5cr1be (p]ease describe in detail)
A &
’ T _‘Q \
— . R
[ , .
.__\\q oo

Was ‘there a’mandate -for your distcict to address the problem of low minority
2, enrollment in advanced placement classes? « yes no
. Af there was a mandate, did it ceme from. ..(check all that app]y)
. ,court ' 4 . v : .
comnunity "~ . - "e .
a - ] . ' }
ichoo] board - S : ' .
. superintendent ‘ -
- .:“‘. other (é?ease,descrfbe) , L ]
. L) - ,

= , . -
‘o 7 ' , N .~‘ _93P i - » .




K | - ‘-

13. Are there any support systems in your district specifically designed to

¢ L discourage m1nor1ty sa/gpﬂts from dropp1ng out of advanced placement
A \& courses? ____“Yyes .

) 14. " If yes, are they ... {check all that apply)

tutering .

regular counseling sessions S . -
- " ~_, regular contacts with parents

minimum time Jimits spent enrolled in course . v ;
F% - «

.. 15, a. Do you know of any other districts which.are faced with the prob]em
ofd1sproport1onate1y1ow minority enxollments-in advanced p]acement
courses "and d1sproport1onate1y h1gh m1nor1ty enroT]wen%s in remedial
courses7 yes R 10

¢ - : .

- 4sb.  If yes, please give the name and address of the district(s):

/. e

u®

.

|
Y

-
- \ } ]

'
[ . I

16. @ Do you lénow of any .individuals or school d1strmts which have -
, successfu]]y dealt with the problem of" 1ow mihority enroliment

. : ~in advanced placement courses or d1sproport10nateTy high minority
enrolliments in remedial courses7 ’ -yes no

'b; If yes, p]ease give the name and address of the individuaT{s) or

,d1stmct(s) _ N R &
= i} -
» P>y ’ —~ IS
[ ~ . ~ * o
1] - ’ .
. Y o *
. > 2 <
! \
P A . \/’
' ) / . Al ]
¥
v . B
< ~ ¢ .




Comments: ,

. 8

¢ . (*
‘ P2
. ) :
. 4
o“ L4 ) f
V- t_
. R -f .
. 2 ?
:‘ * < - * /
\ ~ - - !
. ' . S
N e s
. Y (
Thank you for tak1ng the time to share youriknowledge with us. The enrollment of
m1nor1ty students in advanced secondary GoUrse’s’ 1s Aﬁ issue fac1ng many schoo]
/
d1str1cts n this country and your responses w11] contribute greatly to our under-
stand1ng of the rssue and our- ability to respond to it.
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S — APPENDIX G

" STUDENT. INTERVIEW QUESTIONNAIRE
Shaker Heights Research Preject

4

DIRECTIONS: Be sure to greet the student pleasantly arid make him or her com-
ortable. Explain that the purpose of this talk is to learn vihy they '
chose the particular courses that they did for next year. This informa-
tionwill help the: school district to plan courses for the future. Every-
- *thing that the student -tells you will be held in the strictest confidence
and their name will not be used when the information they give us is
reported. . L - -

.

+ A SIUBRNT CHARACTERISTICS ‘ , A

1. Race: 2. Sex: - ' . 1 o

- Grade Level:

3
4:“'Fatherés‘0ccupation:
5

. “MgtheF'E'OCCUpation: '. oL ’
© 7 6. oA . l . ‘ o
‘ . 7. Plans.after High'Schooi: ‘ - )
5 : 18. Hdw,iohg ha@e you been.in the Shaker Heighfs School Dj§tridt? - Yrs. ‘n
S . I . . ) ;
", B.. 'COURSE SELECTIONS FOR NEXT YEAR\_ .
- v : v

’
.,
s

, whé;did you delect = Did any person influence

- " gourse  Level this course?* - this chojce?* . . .
i N “ 54 =~ . . . -
] ' M . :, . ’
2‘ B \ » ° o i1 L4 ) ‘ . [
3‘. ! £
v J . , 2
v 4. ‘ .
. . L oo - - .
g. 5. ‘e i . ‘.
'ij?gf‘_y. .:i R ) ’ ' B . ) ¥ N .
- & 6. . . ) . ) .‘ . - .

t

C. IMPORTANCE OF DIFFERENT POTENTIAL INFLUENCES OF COURSE SELECTION

'SAY: Jl am going to read to you several things that may have inf]génged your
" . decision to take particular courses.  For each one tell meuif it was
important to you or not. " o o .

-

. . .
A +
-

“*Here is where }apport'becpmes important. - You may need to prgbe for the

- redl reasons.- '

.




~ -

(circle one)

-

-~

INFLUENCE IMPORTANT? ANY COMMENTS?**
1. ‘Pafent's advice yes no\
2. What brother or sister had taken- yes no :
3. Preparing yourself fqr'éfter ’ o
high school . yes . .no
4. MWant the best poss1b1e educat1on . yes no
5. Teacher s advice ' . yess .‘no )
6. Don't think you could do well in ,
high level courses , yes'  no -
7. MWant to be_w1th friends yes  no
8. Counselor's advice , yes no -
" 9. Want easy courses yes no
'10.. Didn't know what else to take yes . no
11. Have not taken prerequisites .
for other courses . yes no
12. Not ‘interested in other courses yes  no )
13. Didn't have any choice yes "o
" 14. Wanted to get certain teachers- yes . no
15. Don't want to spend a lot of ’ .
.time on homework . .yes ., no
16. Teachers dori't think I cah do~- ~
- well in school ‘ﬁyeg no
17. Counselor doesn't think I can c ¢
do well in school - . yes no
.18. Concern over What other.students
th1nk yes no
19. D1dn t think about my se]ect1ons
that much - yes no
20. MWanted to avoid certaip teachers yes .no . LT

1

~**Note any qua11f1cat1on§ or pert1nent commenus that student gives for

any 1nf1uence . .




’

Y

21. Other: Are there any.other )
things that you thought about , » .
when yow selected yogr,courses . \ K
for next year? (List)

. \ ) -
. {
D. OTHER : '
1. Are there some things’ about the systéem that you can share with me that

- caused you to end up in the courses that you are taking now or next
year?

@ ’ . 4

2. Over all of your years in school, what do you tRink Wére the most

important th1ngs that got you into the-courses you are in now and next °
year? . ) '

1

/////' ) . Lo A i x

3. Is there anyth1ng else you th1nk 3 shou]d know about the course
, Selection system? .

- é”«‘ﬂ

. o \

Thank.you very much for-spending this time and sharing your thoughts with me.
I will keep everything you said anonymous so that your name will never be con-

nected to what you have told me. >
' " ﬁ“‘ _ ) ) . Interviewer's Initia]s:\ Date:
ER Time at the befinning of the Interview:
\ . N :
. -' ' 4:4. '3' = . )
°"'o' - : ; ) ,
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APPENDIX H
. _ RELEVANT NOTES FROM THE PROFESSIONAL LITERATURE ey
: : ON THE SHAKER HEIGHTS CyRRICULUM STUDY
\

¢ [

. . ' ' N

Factors that characterize effective desegregated schools (Edgar Epps, -
University of Chicago in avinterview with Communication Quarterly,
Fall 1980). ' - ' ‘

a. School populatjon is not predominately any roll.
b. Mixing ‘of higﬁ)and Tow achieving students. °
c. Classroom and activity organization for substancial interaction— —
" away races, ' - '
d: Unprejudiced teachers who support and insist on high performance
. . and racial equality. . .
' Little rigid tracKing or ability grouping. ¢

s

| e.
+f. Supportive leadership from.Building and central administra;or§.

3.

“

: toward desegregat®on: : ) ..
. Strong parental support through direct invGolvement- in instruc>
tional activities. ’ . : )
Use of multi-ethnic curricular materials.
Desegregated faculty. - . : ,
. - Continuing program-of staff development.aimed at problems relating
to successful désegregation.: R ' -

Cue =t 7 [{a]

\ R . B

e

The parents of minority students do not know what their ¢hildren are

" -entitled to, nor are respected by school personnel. Good interactions

and relationships are not obtained. -

Children go through’'a year of Headstart classes. :The-mext .
year there is no kindergarten avaitable for them. They -
ave.a good year fin sixth grade, then are sent ta an’under-; }

““skaffed! junior high school. Before going to high school they ;
are told that they can pass oply generalor vocational .
courses. ‘During senior Righ 'school, the guidance. counselor
fajls to inform them of the possibility of entering pre-coll-
ege and Upward Bound programs. . . there is ﬁo‘way that hi
parents, alienated and intimidated by the schoal system and :
its middle class personnel, can submit a-grievance and be ‘assured--
that it will be considered seriqusdy. * (Herberi Koh1 Harvard
Educ. Review, 1988,38 (1), 155-160.) - .

-7

.

§ .

. < S
Harvard Ed. Review, 1968, 38 (1). B .o

. ¢ 8
gggﬁigrew discusses two processes which he says are important
fin -studying the dynamics -of the interracial classroom - - fate
control ‘and social™¥soldtitn. -He states: "Each child faces a
two-stage problem: first, he m¥st learn that he can, within
reasonably broadilimits act effectively upon his ‘surroundings; T,
. and second, 'he must evaluate his own relative capabilities for - .
mastefing the environment” Minorities' problems come about in
‘the first stage. i :

,

. -, ‘ -




RELEVANT NQIES (CONT.)

v

4. xBenjamin S. Blodm. iHuman'Chara;eteri.stics’ and Schood Learning.‘
New\rork: *McGraw - Hill, 1976. S . .

-There @re three factors that determine acpieveﬁenyr

a. lognitive entry behaviors - The prereguisite types of
knowledge, skilTs, and competencies essential to the
learning of a new task. ’ )
Affective ‘entry characteristics - The student's motiva-
tion to learn a new task.
Quality of instruction.- The extent to.which the in-

- structibn is appropriate to the needs of the learner.
. R . ( .

.

s, Richard Bloom, Martin Whiteman, and Martin Deutsch. In Marfiﬁ

» Beutsch, .and Associates. - The Disadvantaged Child. New York: Basic
Books, 1967, 309-317. i - i ‘ )
Attt S .

—

Socﬁéi class is a mbrefpotent variable fhan race in
predicting environmental and attitudinal factors that

affect,school achievement. . :

L -,

o ~ . M P )
. -, - s

. Bemjamin S. éfbomf .Stabi]ityaand-Changé in Human CHarécteristiE%.’<**
. New York: John Wiley, 1964, ;; -184-191. .t T

’

.
[ 4

Tikely to be

v, a. Differences in general intelligence are
' rejated to be. N T

0 R L) v -

« , N °© . . , L. '. -
" 1. Stimulation provided in the environment for verbal

¢ . . development. oL/ L™

.- 2. Extent. to which affection and reward are related to

verbal-reasoning accomplishments. .
3. * Encouragement .of ‘active*interaction with' problers,
exploration o the environment, and. the ledrning of
4 — b LA

new skills. 71, LT

b. \Differences in school achievement are’]fﬁely to be‘re]éted to.

RN

. : 3 ® L . . .
1" Meaning which. education comes to have for one's personal
advancement and role in society. ) ; .
2. ‘Level of education 6f and value placed on education by the
] si%gigjiant adults in the individualls life. - .
3. ExTent”"to which school achisvement "is motivated and rein-

forced by parents or significant adults in the individual's
life o ' . SRR




: , v

Q%ELEYANT NOTES (CONT.) ' R _
LY - . .
T Jamés Coleman. Equality of Educatiohq] Opportunity, 1966. s
- . i - ) N
a. Family'background is of great Qmportance,”;or school
achievement. : ..
b. The relapionship of family background to.achievement -
. does not diminish over the, years of school.

C. Teachers, rather than facilities and curriculum, exert -
+ the largest school influence on achievement..
d. Social composition within the school student popula-

. tion exerts a large influehce on achievment. _
» €. A sense of control of the environment and a belief in
the responsivenéss’ of the environment is highly

related to achievement. - _ - &

»
k] , .

8. Sidney P. Marland, dﬁ.’ Education of the Gifted and Talented. 1971

. a. "Parental attitudes,toward learning affect the aghieve- .'
ment of groups of children. Thus Jewish children as a
* population were found to possess markedly high achieve-
ment motivation. Conversely, a number of studies dealing o
. ‘with.lower €lass, or lower socio-economic families, noted ’
that these families do not set adequate goals for their
® - children and even are hostile toward the nation. (That

-~ " Children Should Seek Education; Pg. A21); (Reference to a

book by Jan Raph, Miriam Goldherg, and Harry Passow.
¢ Bright ‘Underachievers, MNew York: Teachers College Press,
. “T966) . . ‘ ’

b. Economically deprived black children who were given learning’
apportunit}$§ made -significantly greater gains that did
childrén of comparable ability from nondeprived backgrounds- -
(A28). +(Reference to a project report by Seymour fashback
. and -others. A Training, Demonstration, and Research -Program
for Remediation of Learning Disorders in Culturally Disad-
vantaged outh. Sa¥remento; California, State Department
of Education, 1969). " . “

(‘— 3
A characteristic of effective schools is found in the principal. In
* the most effective scheols, principals were greeted by name by many
students and were able to respond with the pupil's namé andfith some
: word of praise or admiration.  The principal had detailed knowledge
of what the special needs of the student populations were and how well

9. Francis S. Chase. Qualities and Opportunities. o

beY". - * .

*these needj/were being served; also of the strengths and weaknessds of
mem . ‘

paih staff,

i

-




RELEVANT NOTES (CONT.) '
- ‘ | o

~In some of the least effective schools the principal seemed to have
little knowledge of the population being segved, of the kinds of homes
& from which students came, or of the abiliti®s and other charactewistics
of teachers and staff, members.

The schools and systems that seemed‘to be moving most rgpidly towards
o ——._meeting educational needs effectively were charagterized by a contin- .
uing search for capabilities and talents that might be developed,
recognition and reinforcement of achievement, and high expectations for
et every member of "the organization, inc]uding both staff and students.

* Y

10, Cﬁristépher Jdencks. Inequality. A Reassessment of the Ef;xctive of Family,

and Schooling in America. ‘ v .
~ ¢ . N

Social Class éttitudes, values and taste for scﬁooPing play an even
larger role than aptitude and money in educational attainment.

--Middle &nd upper=cTass students may Kave higher educational
aspirations because they feel under more’pressure from home
to continue their education than students from working-class
and lower-class thomes.’ T W

--Midd]e-=class students may have higher occupational aspira-
tions than-working and lower-class students. ) A

~-Working-class s;Qdents may have lower aspirations because
thew "know".that :they cannot go to college. . S

~--Children with work-class parents or lower-class parents evi-’
dently assume that if they dislike school, they cai and should
dropout. - . ) ' .

--Even if a middle<class child does mt enjoy -school, he, evi-
dently assumes that he will have to stay in school for a Tong
time. ] . '

1.. Ch%istopher,%éfcks. Inequality. . N '
R s e, ' . . .
‘ ' Assigning students to a higher level. is like giving them a high grade.
Tt tells students that tHty are going &o go farthér than their class- <
mates &, . they see themselves as an.elite and react acqordingiy;"

a

v . ’. .\* (l ) - . - ' - - e N
12. Willje D. Hawley. ‘Increasing the Effectiveness of School. '

]

. The available evidence on thé role of personality and social-psyghol-

ogical factors “in the achievement process suggests that while they are '

. not unimportant, intervention efforts and resources may be better spent
in other ways than to try to influence sélf-esteem directly. For

example, Epps (1978), Hare (1977), and Linsenmeier and Wortman {1978)
each provide evidence. that teacher attitudes toward minority children

J

-




RELEVANT NOTES (CONT.) - : ” e )

?
4 ¢

is ohe area that needs additional attewtion. - Gerard and Miller (1975)
' found that minority children performed less we]] and showed 1ower self-
eva]uat1ons as teachers' Bias increased.
\ The evidence does indicate a need "to make schools more responsive to
.. the developmental needs of minority children. It‘appears that some
: minority childfen have learned not to depend upon schools as an envi-
ronment from which they can secure reliable, healthy and he®pful self-
image information (pp.- 41- 42)

13. Sarah L. Lightfoot. - Worlds Apart. 1978 ' \
- .~ In a recent observational study done in middle and lower-class public
schools in New York, anthropologist, Eleanor Burke Leacock noted the L {
strong class interests of scéhoo] bureaucracies. Middle-class students
were rewarded for indTWiduality, aggressiveness and inititive, while
lower-class students were reinforced sfor passivity, w1thdrawa1, and
obed1ence . .

14, Sarah L. Lightfoot. Worlds Apart. 1978.

In Carpl Stack's ethnography of black family life in a Midwestern City, -
she documents powerful and supportive social networks and bonding ’
patterns, giving sustengnce to families, multiple role models and
sources of idemtification for young children. Informal adoption pat-
terns, mutual-aid networks, pooling or resources, and extended fami -
lies exis®. .

-

L
L 4

15. S;PL L1ghtfoot wor’fds Apart.” 1978. (Pg..171) - '

Children seem to 1earn and ‘grow in s¢hools where parents and teathers
share similar- ‘visions and collaborate on guiding children forward,
Far a long time we. have unden tood that the magic of suburban schools
' js not merely the relative affluence and abundant resources of the:
citizens, but also the consonance between what pargnts want.for their
¢hildren. and what -the teachers beiieve is educationally sound. When
their perspectives begﬂn to deverge too widely,..suburban parents
o become yocal and demanding and teachers are forced to respond with’
\ _ exp]en;}1ons E;d c]ear good sett1ng . . P L
i

16, Rona]d.EdmondsQ/.A Discussion of the Literature and Issués Related to Effective .
Schooling. - . - ’ i L )

%ﬁ* . Compensatory education makes the‘child,responsible for 1earning to learn
- in the ways that the school is proposed to teach. As an educational
strategy, compensatory education doesn't work because+it doesn't make

' S A

~

-




RELEVANT NOTES (CONT.) ‘ - . ~
[ )

the 'school responsible for teaching in the ways that the childreh are

prepared to learn . . . . a varied response to what chi]dren‘bripg to |

school would necessitate understanding, appreciating, accepting, and
~responding to the variety ofscultures pupils represent. '

/

17.} Ronald EdEBnds. A Discussion of the Literature and Issues Rglated to Effective
- Schooling. . NS o o .
In comparing low-achieving and high-achieving schools there is’evidence
that the high-achieving schools have: . .
a. Greater support of principal for teachers. ¢
b. More task orientated ‘teaching. '
c. A greater atmosphére conducive for ]earniJﬁ and student
v effort. ’ ) ,
. d. A large number of agult volunteers in math,, Lo~
e. Fewer paid aids in Peading. . .
> f. Use of teacher aids for non-teaching tasks.such as class-
room paperwork, playground, discipline.
9. Greater access to outside the classroom materials.
h. Better support services. * . ‘ d
’ i. Fewer subgroups for instruction. .- ) ‘ '
J. Better teacher job satisfaction. A
18. Wilbur Brookner and -Larry Lezotte. Changes in School Characteristics Coindicént
With Changes in Student Achievement, 1979. : N ;
+ Differences between improving and declining schools on achievement tests .
were found to include: . '
N a. Acc;;gjishﬁent of basic reading and mathematic objectives
) in improving schools. .
.+ b, A belief that all students can naster the basic objectiveyg
y * in improving schools. :
. ' C. High and increasing levels of expectations for students in
3 : " improving schools. ~ .
; d. Teacher responsibility for teaching basic reading and math
skills (as opposed to parents or students .being responsible)
A in improving schodls. . A ‘
: e.” Greater amount of time on reading and math objectives in
improving schools. a ~
» f. Principal is an instructional leader; is assertive in that’ . QC

role, and issues responsibility for evaluating aqpievegpnt e

of basi€Ybjechives in improving schools. . ‘ ;

9. Improving schools more accepting of accountability. $
o A
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19. Ralph Scott and Herbert Walberg. "Sghools Alone are Insufficient: A Response
", to Edmonds,<Educational Leadership, October.1979. . o :

*

&

. . .Three se&s of factors produce-academic learning: /

o
-

e . 3. Student ability and motivation. . . '

Cp , - Amount and quality of instruction along with the Social-
. psychological morale of the-classroom group. y »
o C. Educationally stimulating qualities of.the home environment.

. [
A

2% The student as an individual, the ‘school, and theggqme are like a three-
. legged stool; it is as strong as its weakest leg; strengthening the

~

- 43 stronger legs is far less productive than strengthening the weakest.

)

R . P = .
. i . .

<

20. EQ%]Qation~Center, December 1980. e
‘.ZFJhe advantages and disadvantages of weighted grading as reflected in the
< “professional literature are as follews: - - ,

:Advantagé§

¥ a. It helps to prevent discriminatipn against the brighter

Tt students in their effort for leadership and class ranking.

. It compensates for the extra work required in difficult
course levels, . - : - ‘
It encourages able students to take the most difficulf i

" subjects without' fear of loss in class ranking. !
When coupled with a level system, .it allows weaker stu-
dents to darn high grades .in work suited to their ability.

[
-

EAREIEN

e

I 7§advantages and Criticisms . - . ' .
¥, a. -1t does not cdmpensate, in terms of classrank, effort on

the part of hardworkin& students in lower level courses.
Thus, it can be deféating.
It compounds the subjective errors that are made in evalu-
ating students., MWeights can be arbitrary. | ,
Lt can be misinterpreted as differentiating the value of
dBntent,covered'in courses at different levels. Weighting
systems can be misinterpret®d. . ‘
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PR  SUGGESTIONS FROM THE PROFESSIONAL LITERATURE =

THAT ARE PERTINENT TO THE SHAKER HEIGHTS . .
woT o CURRICULUM STUDY ' / :

” :

-~
0

1. Many have exhibited an interest in the well being of mino?tiy children
-in the public schools. These people could serve as ombudsmen. . This
would require special training and school policy, but ip the end they
would be able to enter the‘schoo]s,“obsexxe,,and_heip—ﬁn—the develop-
ment of quality education for minority ¢hildrep '(Herbert Kohl in
Harvard Educational Review, 1968, 38 (1), 155-160.) '

2. Direct school building principdls to review each class for racial mi,
and to reassign students as neéded to matntain desegregated classes®
-'(Sourcebook of Equal Educational Opportunity, p.386). Desegregated *
cTassroom groupings.may be facilitated by individualized tnstruction,
mastery learning programs, and team teaching facilitated by open @
classrooms or learning centers. - (Same source, p:386). :

, . .

3. Staff déve]opment needs in de?égregated school districts tend to

center on:
a. Humén relations i e . ’
b. Conflict/Discipline. . : ’ -

c. "Community Participation J

< (Rand Report; Staff Development Programs in besegrggated_Settings,1980.)

4. “School" system renewal during ‘the period of 1977-80 in this country has
included the fd1lowing:. . : ‘
a. Adaptatjon of otirricuium and instruction to each individua1'§
stage of development, cultural values, and past ‘experiences; /
and contjnuing experiencés designeg.for optimum realization - .
of capabilities. _ ' . .’ )
b. -Membership in aschool, or other Social unit, which promotes
learning through' suppértive social interaction, provided
ad&quate learning materials and facilities and sets high
«_expectations for learning behaviors and achievement. :

c. Provision for coordination of in-school* and out-of-school-
éxperiences, through tﬁgating parents as partrers in learn-
ing and the school and communi‘ty agencies .as complementary

’ settings for learning. . .
. d. A]ternative'programs and/or schools to enable students and
their partents tpo choosg the educational opportunities they
7. believe are best suited“to their needs and aspiratiens. )
« e. System-wide’ provision for continuing education of teachers,
: principals, ‘and other staff members so that they become more
perceptive of educational needs and more ingenious in finding

ways of meeting the needs: ) ) . '

“w ) | . Zﬂ ;iOS,‘ .‘ ‘
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sueess,xbbns (CONT.) . I

f." Close collaboration with a wide variety of community agencies
' ) and services so that the resources and opportunitieg offered .
- - . by the society -- business and industry, cultural and social i
. . .institutions, and persons from a.wide variety of” cultures and ;
) *  Occupations -- are brought to bear on the continuing enhance--
¢ * : ment of education for all.' ‘
) . .9. Systematic processes &f planning, management, and evaluation
] which stimulate and monitor improvement (or reveal short comings) '
in the functigning of" schools, service ‘departments and other -
units. (Francis S. Chase. Educational Quandries and Oppor- *
tunities. 1980 pp. 36-37). .

5

14
5. The-Philadelphica Early Childhood. Education Program is based on the
concept that law-income children, under favorable conditions; can
’ * achieve in the basic skills as well as middle class. children. The
: program stresses positive reenforcement of desired behaviors where
A learning of specific skills and staying’ on task dre rewarded. The
) . program includés a child development cegter which offefs an infant-
.« . toddler program, a pre-school -program, a k-5 elementary program, a o
teacher-parent center, a traveling teather center, and learning cen-
ters which also provide training to teachers. A notable .feature -is )
continuing: evaluation of plans, processes, ahd outcomes by a compre-
hensive Early Childhood Evaluation Unit. Begu]ar]y"schedu]ed planning
] ~ sessions consider evaluative data and how it can be applied to pro- - ¢
L 3 gram improvement (In Francis S. Chase. Educational Quandries and
Opportunities, 1980). ‘

~

6. The Dade County Extended School Program offers remedial students care-
fully planned after-school sessions instead of pulling them out of
regular classes. The after-school sessions have : (1? a low adult %o
.. student ratio (15:1) (2) supervised independent activities to instil]
. the habit.of regular reading and practice of skills, (3) provision of
zgzgntives such as a book, an educational field trip, awards, and other
. s of recognition.’ (4) close involvement parents, (5) instruction
- by carefully selected and especially. qualified teachérs, (6) materials
of instruction that include detailed, specific skills lessons, (7) a o
five-day a week schedule of two 45-minute instruction periods and an® . -

intervening one-half hour teacher - supervised spack period. ~(In

Francis-S. Chase. Educational Quandries and_Qpportunities, 1980). - -

. - : . . 3 -5
7. The Chicago Mastery Learning Reading Program assumes that all students
can learn well if given appropriate opportunities. Research and " :

. = Evaluatior staff are assigned to the préparation of instructional

. materials, consisting of guides for teachers, student activity sheets,
formative tests, enrichment activities, ‘and remediation exercises. .

+ Basal réaders and other reading materials also are used in regular . N
instruction and in enrichment activities. . Mastery of objectives is
measured.by criterion- - referred tests developed by the*Chicago Schools:

These materials are used in all elementary schools, basic skills centers,
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and summer ]égrning ceriters. (In Francis S. Chase. Educational Qudndries
and 0pportunit3§§} 1980).

-

~ [ ¢

8. The Chicago Early Assessment and Remedidl Project is used to. \identify
pre-kindergarten children who are Tikely to experience learning diff-
iculties before children enter Kindergarten. The screening and diag- .
nostic precedure inclides questionaires to parents, teacher ratings, o
and tests. (In Francis §. Chase. .Educational Quandries and Opportuni- e

ties, 1980). ‘/’_ : '
9. - The Tliterature suggests that schools can be improved by focusing }
available energies and resources on student achievement in basic ¢
skills instead of expanding. such energies and resources over a wide
spectrum of activities, The successful interventions involve mul- .
tiple tactics to attain the goals. Such mu1§;p1e - tactic change .
strategieés necessitate effective planning and coordination. (David
L. Clark and others. Excéptional Urban Elementary Schools ; 1979).

<

-

. , -
10. Portland, Oregon and Dallas, Texas have extensive volunteer trainisg i
. programs, which include orientations, workshops, s]?ﬂe-tape presentations,
and individual training. Dade CoupXy has..a volunteer's Development Project
N to enhfince the use of volunteers for critical instructjonal needs in reading
) and math. Tutoring was thus provided for .studerfts infﬁ?ades 2-6 who were
below the national norms in basic skills (Francis S. Chase, Educational
Quandries and Opportunities,-1980). ‘.

\]

11. .In New York City the School Improvement Project uses technical assistants
to.work with school planning groups in planning, monitoring, and evaluating
efforts to improve student -achievement. ' . 7

' . &p .

12. In Denver, an Instructional Resource Team provides concentrated assistance to

building staffs working on curriculum improvement.

13. The Greensville County Virginia School system has ended social promotions
and require students to achieve satisfacory levels of competence before° being
.agsigned to a higher grade. Mastery-of skills for a grade are measured with

“achievement tlsts partial promotion is used for students who master some

. - required skills, but not others. -A double in period or block schedule is
- - - used for flexible scheduling bf instruction in the secondary schools.

- L4

————————————‘——fPhT'DeTta‘Kuppaﬁj‘Marcm 1977)

14. The Push/Excel program. has developed guideliﬁes for parents and students at
the §econdary level pn how to improve achievement. * (Black, Enterprise, September
1978 : . . . .

-
) e
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*~ 15. Human reTations type activities and inservice training fer teachers are less
) ey Ortant in shaping the attdtudes of children than the’restructuring of

/f?aésroom Jearning activities to inelude interacial interactions and to give

. feedback and réwards tied to performance. (Willie D. Hawley, Increasing the

Effectiveness of School Desegreqation:® Lessons from the Research, 1980)

16.. Encourage studenté to complete with goatls rdther thankeach other. (Willie D.
‘o Hawley, Increasing-the Effectiveness of School Desegregation:’ Lessons from
‘ci+ - the Research, 1980) ] .

17. Amohg 75 strategie§ that have been tested ‘(see ‘attached), the_fo]iowing were \
found to enhance academic achievement: .

- -

N a. Magnet schools and special proyrams. ' 8 .
' ’ b. estéb]ishing,in-school/parent-teacher committee to serve as resource
. .+ -specialists (minority /Mgrents) .
’ c. Establjshing'in-scho’ﬂ.parent-teacher committee to provide counseling to
_and‘ handle qrievanlgg of parents, teachers, and students. .
d.” Intervention teamsgcompdsed,of parents, teachers, and students. oLt
e, Upgrading teacher ggkills in instruction..
f. Staff and teacherg receiving training in classroom teaching strategies to
i to atcemmodate wille variations in student ability.
’Parent‘inyo]vemeg‘/ﬁQ\school activities/parent - staff and faculty
social activitied . ’

Increased and inpraved school - home contacts.

g
h.
- 1. Staff and teach#r training “in human relations.
J
k

. &

rs. receiving training, in teaching strategies that
facilitate cooﬁ-rative integrated learning experiences. -
. Adminstrators,,
- * developing exp
) special currig
1.”° Reduced classiizes. .
» m.  Compensatory ¢lasses for low achieving students. - ’
n. Tutorial for Tow achieving students’ (i.e., peers, adult volunteers,
teacher aides). o :

Sta¥f and teach@ Y

staff, and teachers receiving training in and )
‘1¢1t policies for identifying and placing Studeqt§ in
la in nondiscriminatory ways. -

°
-

0. Non-graded/alternative grading instructional format. .
p. Employ teacher afdes/reduce student - instructor ratio.
:, ~q. Policies tokprevent disproportionate minority suspensions and expulsiops
‘ (e.g., explicit discipline code with due process).

r. Spqpiéﬁ extrazcurricular and non-academic programs.
S. Maintaining order (minimizing disruption) ' .

t. Staff and teachers receiving training in classroom discipline techniques.
~ U.¥Increasing student -.teacher contact,. : S0

(Wi11i#D., Hawley) . .

F

N

8. 1t s 1mﬁon¢hnt{fb recognize that the presence of parents in the schoq] not only#
provides mQre adults to_teach reading or offer help and support to children '
but also transforms the culture of the school. With black mothers present,
there is,no.way that the curriculum and environment could remain unchanged.

‘e Even if“the.content of the lesson appears the same on paper, the transmission

. of'the Tesson takes on ‘a2 different equality and character when presented by
"the mothers. Even if the concepts are unfamiliar and alien to the child's Y
experience, the mother - teacher's.style of interaction, her face, and her

Ch character are not strange. It feels like home. (Sarah L. Lightfoot, Worids

_ Apart, 1978) -

Q ‘ .. . . .‘. H_ll i!]‘l -
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19.

20.

One district has used a school council for each individual building in the -
district to assess the school's needs, develop a plan to meet the needs,
allocate funds, and evaluate the school's progress toward its goals. The - LT
council is composed of parents in equal number to the principal,: teachers, '

and other school staff. Twenty-seven parents were on the council~ The

council was evaluated as having created a positive pressure and a climate

for educational improvement. (Citizen Action in Education, 1981, 8 (1))

ra

Effective schools get that way partly by making it clear that pupil
acquisition.of basic school skills takes precedence over all other school
acfivities. There must also be some means for frequently monitoring
individual student progress. Principals and teachers need to remaiQ
constantly aware of pupil orogress in relationship to instructional
objectives. (Ronald Edmonds, A Discussion of the Literature and Issues
Related to Effective Schooling)
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